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Dedicated to my parents Clifton and Eleanor Loague,
who are reflected in the sun and the moon.'

' “Even though I cannot see you, I am certain that your heart is here. If you find that you miss me, always
look at the sun that rises {in the morning} and the moon that rises in the evening. Whatever the time, I will
be reflected in the sun and the moon. And in our next life, let us meet in the pure land of Eagle Peak. Nam-
myoho-renge-kyo.”

Nichiren Daishonin, “Letter to the Lay Nun of Ko June 16, 1275” in The Writings of Nichiren Daishonin,
ed. and trans. The Gosho Translation Committee, 596 (Tokyo: Soka Gakkai, 1999).
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ART-

Art,

O eternal light,

imperishable imprint of civilizations!

Hymn to life,

to liberty, to creation, to joy!

Intense prayer,

profound harmony with the fundamental reality!

Forum of friendship,

where millions of beings

join with, greet, and smile at each other.

A man of letters declared in the West:

“East is East and West is West,

but when the two giants meet

boundaries and nationalities will disappear.”

At the same time, in the East, a great poet wrote:

“East and West must marry

on the alter of humanity.”

And here is Art,

inviting the soul by reaching her hand out

toward a soothing and serene wood,

toward a garden where imagination blazes across
the sky;

inviting it to the noble stage of wisdom

and leading it toward the far-off horizon

of universal civilization.”

2 Daisaku Ikeda, “Creative Life, A speech delivered at the Academie des Beaux-Arts (Academy of Fine
Arts) of the Institut de France, Paris June 14, 1989,” in 4 New Humanism: The University Addresses of
Daisaku Ikeda. 11-12 (New York: Weatherhill, Inc.,1995).
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Intrinsic Value of Fairy Tales—

The pedagogical function of the wonder story deepens the sympathy
between the social category women occupy and fairy tale. Fairy tales
exchange knowledge between an older voice of experience and a
younger audience, they present pictures of perils and possibilities that
lie ahead, they use terror to set limits on choice and offer consolation
to the wronged, they draw social outlines around boys and girls,
fathers and mothers, the rich and the poor, the rulers and the ruled,
they point out the evildoers and garland the virtuous, they standup to
adversity with dreams of vengeance, power and vindication.’

* Marina Warner, From the Beast to the Blonde On Fairy Tales and Their Tellers. (NewYork: The
Noonday Press, 1994), 21.
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Chapter One- Introduction
1.1 Best Foot Forward

Tracking is not one thing. It’s part of awareness and being

aware of our world.*
My thesis is designed to substantiate an international children’s exhibition proposal. This
prospectus is an investigative feasibility study of the exhibition’s mission to provide
participating children with an opportunity for cross-cultural awareness leading to a free

exchange of expression.

Arguably an adult’s vision of globalization primarily focuses on economic and political
concerns. However, a proficiency in communicative skills will be required of children
destined for World Citizenship. In an age when literature aimed at children chooses to
exploit the practice of publication by profiteering, this thesis argues that fairy tales,
Cinderella in particular, can provide a base for systematic training in critical thinking and
subsequent discourse among youth.

Fairy tales are unique, not merely as a form of literature, but as works of

art which are fully comprehensible to the child as no other form of art is...

As works of art, fairy tales have many aspects worth exploring...our cultural

heritage finds expression in fairy tales and through them is communicated to the
child’s mind.”

* Rob Olds, “Doin’ Dirt Time,” in Conversations Before the End of Time, ed. Suzi Gablik. (New York:
Thames and Hudson, 1995), 77.

> Bruno Bettelheim, The Uses of Enchantment: The Meaning and Importance of Fairy Tales (New York:
Vintage Books, 1975), 12.
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Bettelheim posited that children experience an unconscious expansion of wisdom by
engaging with archetypal tales. Yet, the power of fairy tales extends beyond the
psychoanalytical discoveries of Bettelheim and Jung. It is my contention that fairy tales
can offer children a conscious portal to a global awareness and exchange. A single tale
told the world over offers at once a familiar forum and motivation for discussion of

divergent interpretations.

My survey of currently available Cinderella variants® unveiled a propensity for published
interpretations marketed as retellings, yet penned by anyone but an indigenous voice.
Multi-cultural merchandise is thriving; its legitimacy however is questionable. Many of
these authors lack the personalized experience to speak with authority as an indigenous
voice might. They are not authentic representatives.” Domestic Cinderella versions aim
to capture regionalisms in an effort to bond with young readers. In the race to cash-in, the
essence of an archetype fairy tale is nearly lost. The shelves of stores and libraries alike

are filled with Cinderella variants— most are entertaining, though few are ‘authentic.’

Utilizing the annotated bibliography as a point of reference, a sample survey of the
Chicago Teacher Librarian Association’s membership® revealed which variants are
currently shelved in Chicago Public School (CPS) libraries. (Respondents are currently

librarians within the CPS system.) Attention was paid to the selection process and at

%See: Appendix 1 2004 Accessible Cinderella Variants- An Annotated Bibliography

Another phenomena revealed within the pages of the annotated bibliography are the number of adaptations
that attempt to update or conceptualize Perrault’s classic for an American audience’s acumen.

" Note the range of multi-cultural variants attributed to authors Climo, Coburn, and San Souci in the
Annotated Bibliography.

¥ See: Appendix 2 Survey of Cinderella Variants in Chicago Public Schools
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whose request Cinderella versions are requisitioned (librarian, child, parent, or teacher).
According to respondents, of the titles provided the following are most commonly found
on their CPS library shelves: Cinder Edna, The Rough-Face Girl, Cendrillon- A
Caribbean Cinderella, Cinderella Skeleton, The Talking Eggs, and Mufaro’s Beautiful
Daughters. In addition, Moss Gown, Yeh-Shen, and The Gift of the Crocodile have a
noted presence within the Chicago Public Schools. The survey revealed that most
requisitions were placed at the solicitation of students. Titles in the fop-ten shelved by
respondents represent the following communities: Algonquin Indian, Appalachian,

Caribbean, Chinese, Creole, South African, and Indonesian.’

Providing a platform for dialogue is not sufficient. If children are expected to embrace
globalization, adults must provide tutelage in communicative and critical thinking skills.
In order to navigate through a blizzard of media driven data that promotes sensationalism,
children must develop the ability to raise their own consciousness by exercising critical
thinking. In addition, they will need to practice the art of discourse— listening and
articulating in exchange with others. Such training need not be sterile. Incorporating the
fundamental artistic disciplines of writing and drawing into skill-set training proves to be

both engaging and advantageous.

This thesis explores the political underpinnings of a society bombarded with examples of
consequences suffered for exercising freedom of speech, including storytellers of past
and present. Rather than an examination of social scientist’s data on the intrinsic worth

of fairy tales seen through the lens of archetypal, anthropological, and ethnological study

? See: Appendix 3 CTLA Survey Analysis
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my thesis focuses on the proposed collaborative efforts of artists to produce a product
which will engage the imagination and initiate discourse among children of the 21*

century.

The proposed exhibition Footsteps: Tracking Cindy’s Trek (F:TCT) is designed to be a
catalyst for international dialogue among children by featuring a globally recognizable
tale as the central figure. With Cinderella installed as the platform for discourse,
interdisciplinary artisans (text, illustration, and 3-D design) will unite as team members to
collaboratively produce indigenous variants of the tale for exhibition. The essence of
each artistic team’s collaborative effort will further serve to demonstrate the advantage of
dialogue. Picture books on balance demand that illustrations share an equitable value
with the text. F:7CT will rely on the skill of participating illustrators to convey the
narrative to children who may not share the language of the written text. The
conversation between author and illustrator will be fundamental to the success of F.:TCT.
Likewise, the 3-D designer, as a member of the artistic team, will be mandated to fully

support the fundamental vision of the exhibited variant.

Equally compulsory to the overall success of F:TCT is the didactic commitment to
provide children an occasion to use critical analysis in concert with communicative skills.
By exploring a product, that is at once fundamentally familiar yet diverse in detail,
students will be called upon to investigate the inherent subtlety of each variant’s
similarities and differences. Utilizing text and visual based literacy methodologies to

explore the exhibited variants, students will have the opportunity to develop personalized
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knowledge of each tale that is evidence-based and to communicate their findings with

confidence to others.

This prospectus begins with a proposal and description of the two-phase exhibition
Footsteps: Tracking Cindy’s Trek. The exhibition’s mission, goals, and objectives are
described in detail. The choice of shoes as an accessory to the Cinderella variants is

detailed as an iconic image with philosophical and cultural implications.

This document traces the classification of genuine Cinderella tales to determine if there is
an endurable interest worthy of an exhibition. The academic evolution of the
classification of Cinderella variants will clarify her secure global celebrity. Moreover,
Cinderella’s proven marketability as an artistic conduit will be revealed underscoring a

sustained and profitable interest.

A historical assessment of storytelling as a method of free expression will detail how
women disparaged by society turned to storytelling as a means of bearing witness to their
circumstances and the subsequent censorship they endured. Parallels will be drawn
between the widespread silencing of those early tellers of tales, current storytellers, the
Cinderella character, and adolescents. I will address the registered ill effects of
censorship (inflicted or self-imposed) within a community and champion opportunities

such as F:TCT for youth to embrace free expression.
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I will provide an assessment of text and visual based literacy methodologies from which
to build the exhibition’s supplemental curriculum. This assessment will in part examine
Shared Inquiry as a method of discovery for text-based materials, from which a child may
develop a skill set to engage in respectful evidence-based discourse. The didactic values
of Shared Inquiry will be compared to the analytical themes of Paulo Freire’s liberationist
pedagogical practice. The synergy between each method will be shown to be evident in
their common concern to foster authentic critical thinking and articulation skills among
students. Each method prohibits outdated and burdensome academic agendas focusing
instead on the combined rights and responsibilities of freedom of expression versus an

entitlement of teacher or student.

I will support the theoretical assessment by the inclusion of three Shared Inquiry case
studies of art-based outreach initiatives among Chicago Public School (CPS) students.
The case studies demonstrate the inherent value of Shared Inquiry in relation to the
exhibition’s mission. Issues pertinent to the mission of F:7CT serve as the context for
the case studies: freedom of speech, cross-cultural exchange, and a sustained interest in
the Cinderella tale. The case studies demonstrate the merit of incorporating Shared
Inquiry as a pedagogical device to enhance the exhibition while initiating global

awareness among participating students.

This prospectus will assess Visual Thinking Strategies (VTS) as a companion
methodology for the visual components of F:7CT. VTS utilizes art to teach critical

thinking, communication skills, and visual literacy. VTS as praxis concurs with the
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Socratic and synergistic values of Shared Inquiry and Freire. A recorded VTS training

workshop on DVD is included as an appendix with this document.

My thesis concludes with a summation of all findings, a proposed method to advance the
pedagogical theories for the purposes of F:TCT, an estimation of additional research
required towards designing and testing cross-cultural curriculum to support the
exhibition, and an initial survey of individuals and organizations to approach for various

aspects of collaboration in the implementation of both phases of F:TCT.

The impetus for the proposed exhibition is multi-fold. The work of Daisaku Ikeda has
been by guide for 22 years in both Buddhist and artistic practice. He has illustrated
through words, actions and deeds a spirit of genuine World Citizenship that resonates in
my life. Having survived World War II, Ikeda single-mindedly began a campaign of
citizen’s diplomacy whereby he spearheaded dialogue with and between polarized world
leaders. His peace proposal, “Peace through Dialogue: A Time to Talk— Thoughts on a
Culture of Peace,” submitted in 2000 to the United Nations called for an international
transformation from a ‘culture of war’ to one of peace. He is the founder of cultural
organizations with a shared mission of artistic and educational exchange including the
Min-On Concert Association'’ and the Fuji Art Museums.'' He has created a satellite

system of Soka (Value Creation) Schools in Japan and America, as well as founding the

1% Min-On (“Peoples Music™) Concert Association recently celebrated its 40™ anniversary. Hundreds of
artists from 90 countries have toured Japan in exchange with Japanese artists performing in 17 countries.
The Association is a pioneer in world music recording. Min-On sponsors ‘young conductors’ competitions
from across the globe. Millions of Japanese schoolchildren attend free performances. Min-On relies
exclusively on membership of 1.2 million individuals who pay approximately $5.00 annual membership.

' Fuji Art Museums- The Tokyo Fuji Art Museum just celebrated its 20™ anniversary of exchange with an
exhibition of selected works from St. Petersburg State Russian Museum of renowned 19"™-century Russian
painters, including works by Aivazovsky, Repin, Shishkin and Yaroschenko.
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Boston Research Center for the 21% Century, the Toda Institute for Global Peace and
Policy, and the Institute of Oriental Philosophy. He is a poet laureate. In 1983 he was the
recipient of the United Nations Peace Award. As President of the Soka Gakkai (SGI)
International, he has facilitated SGI exhibitions in collaboration with or in response to
initiatives of the United Nations.'> All of these efforts and more are fundamentally based
upon cross-cultural dialogue. The following sentiment is the nucleus of the proposed
exhibition’s mission.

The solidarity of the world’s so-called ordinary citizens holds

the key to peace... Human solidarity is built by opening our hearts to each

other. This is the power of dialogue. The kind of dialogue that can

truly contribute to peace must begin with an open and earnest ‘inner

dialogue.’...For Socrates, a clear awareness of one’s own ignorance was

the starting point for wisdom."
A child’s natural curiosity welcomes discovery of the unknown and on this basis it is
possible to assert that the earlier a child is introduced to unfamiliar cultures the more
significant an awakening is possible. Using the artistry of fairy tales (text, illustration,
and 3-D design) as a bridge to another culture, coupled with training in evidence-based

knowledge, serves children’s exponential educational and cultural growth, and helps to

prepare them to become interdependent citizens.

> Most recently the February 2004’s exhibition Building a Culture of Peace for the Children of the World
was presented in the United Nations Public Lobby, featuring Eight Actions for Building a Culture of Peace,
including materials aimed at individual empowerment, recognition of peace leaders and organizations,
essays and artwork of children, and community programming and contributions to peace. Thousands of
NYC public school students attended the exhibition. On May 27, 2004 the exhibition traveled to
Washington D.C. where (in collaboration with the bipartisan Congressional Children’s Caucus) it opened in
the foyer of the U.S. House of Representatives’ Rayburn House Office Building. The exhibition debuted at
the World Trade Center in Barcelona, Spain in May 2003 and was also seen at the Club of Rome in Jordan
as well as Harvard University.

B sGI International, “Our Power for Peace,” SGI International
http://www.sgi.org/english/President/essays/power.htm (accessed 03/20/04).

Daisaku Ikeda in “Our Power for Peace,” in Hope in a Dark Time—Reflections on Humanity's Future ed.
David Krieger (Santa Barbara: Capra Press, 2003).
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My exhibition proposal was also inspired by the United Nations launching of the
International Literacy Decade from 2003-2012— reaffirming every individual’s
inalienable right to an education. As an advocate for children’s literacy, the magnitude of
such a mission stirred my artistic and administrative consciousness. The exhibition
proposal represents a children’s advocacy initiative utilizing collaborative artwork of
indigenous artists to promote: literacy, consciousness raising, freedom of speech, and
cross-cultural exchange. This prospectus illustrates a convergence of the mission and

practice behind Footsteps: Tracking Cindy’s Trek demonstrating the exhibition’s worth.
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Chapter Two- Footsteps: Tracking Cindy’s Trek

2.1 Sole Sisters: Proposal and Description

2.1.1 Proposal- Big Shoes to Fill

Footsteps: Tracking Cindy’s Trek (F:TCT) is a proposed interdisciplinary two phase
exhibition of cross-cultural exchange, uniting individual artists in a collaborative process
culminating in a computer generated (Phase One) and actual (Phase Two) international
exhibition of Cinderellaesque tales accessorized by 3-D shoe designs. Teams of
indigenous writers and illustrators will develop variants of the fairy tale germane to their
geographical location. A 3-D artist, drawn from each team’s community, will design a
shoe (not necessarily functional) to accessorize the variant. Artwork (text, illustration,

and 3-D design) produced by each team will be displayed in both phases of F:TCT.

This collaborative effort will form the foundation of a global outreach project targeted to
elementary school teachers and children. Corresponding on-line curriculum will focus on
text-based and visual literacy of participating students. Curriculum will be based upon the
combined methodologies of Shared Inquiry and Visual Thinking Strategies, encouraging
consciousness-raising discourse among student viewers. Children will be challenged to
visit the exhibition and engage in evidence-based dialogue with their classmates, and
teachers, as well as foreign students via F:7CT’s link to an exhibition chat room

facilitated through the world-wide-web.

Phase One, will involve the creation of an on-line web-based gallery, where students will

have the opportunity to frequently visit the exhibition to discover the Cinderella tales,
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artwork, and supplemental resources of various cultures. Students will have the freedom
to select a location to begin their journey round the globe with Cindy. After accessing the
F:TCT website, participants will link to the gallery’s homepage which will display a
world map indicating which locations have a posted Cinderella tale. The students will
determine the direction and destination of each on-line gallery visit by charting a course
from the available variants, creating their roadmap. Each time a class logs onto the
website their activity will be monitored by the embedded html programming which will
track, save, and display each leg of Cindy’s trek on their roadmap. As the web-based
gallery continues to post additional variants, all classes will be encouraged to return to

track new locations on her trek.

Text and illustrations will be displayed cohesively in the on-line gallery. Each student’s
initial response to the variant will be based upon visual literacy. Text will be displayed in
its indigenous language, introducing students to diverse linguistic elements including
characters, symbols, hieroglyphs, pictographs etc. The final page of each variant’s text
will include a translation link, allowing students to begin the tale again to review the text
in their own language. Educational elements will be translated into primary language
sources immediately accessible by signing in to the F:TCT website. Individual 3-D
designs will be featured as a preface, an accessory to, the corresponding variant.
Exhibition components, including supplemental resources and links for additional

websites, will be accessible through the homepage of F:TCT.
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F:TCT is predicated upon the power of dialogue. To that end, the exhibition’s
international ‘chat room’ for public school students will encourage children to share their
observations about the Cinderella tales with students in other countries. A posted video
dialogue between artists will address the collaborative method of producing the artwork
and will disclose insights gained through their combined creative process (Phase Two of
F:TCT will include a screening of the video via a TV monitor whenever possible.) A text-
based curatorial dialogue will be posted on the website. Participating curators will have
expertise in the global evolution of Cinderella or will have presided over shoe exhibitions
in museums around the world. Their discourse will examine the combined history of
Cinderella and shoes in direct relation to the exhibited variants. This dialogue will also be

incorporated into the exhibition catalogue.

Phase Two will reproduce the artwork for venue exhibition in various locations around
the globe. Each story will be packaged as a published children’s book with its
corresponding shoe in a specially designed shoebox. Each venue will receive the crated
shoebox stories. Exhibition installation at each location will be a collaborative process
wholly dependent upon the advantages and limitations of the physical venue as well as
the mission of the hosting organization. Installation will require that the appropriate 3-D
shoe accessorize each shoebox story in a creative and unique presentation. An area for
student’s response, The Writing on the Wall, will be installed with lengths of canvas and
markers for students to respond to artists and viewers alike. Each venue will be

responsible for digital photo documentation of the students’ interaction with the
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exhibition and The Writing on the Wall to be posted on-line in the exhibition’s travelogue

file- Cindy’s Postcards from the Road.

Throughout the duration of the exhibition, gallery visits will be scheduled with local
elementary school students. Teachers will be encouraged to utilize on-line curriculum
with downloadable supplemental materials. Exhibition Catalogues will be made
available. At the conclusion of the exhibition schedule, F':TCT will be de-installed,
packed, crated and delivered to a local library as a gift. The Writing on the Wall, will be

shipped to F:TCT coordinates for compilation.

The final Phase Two exhibition venue will be at or near the United Nations where the full
length of The Writing on the Wall will be displayed with the shoebox stories. On the
closing date the displayed variants and The Writing on the Wall will be presented to the
United Nations in response to the UNESCO’s International Literacy Decade (2003-
2012). The web-based Gallery will continue to present Footsteps: Tracking Cindy’s Trek

after Phase Two of the exhibition has been completed.

2.1.2 Description- Not Quite on a Shoe String

Mission
To promote world citizenship among participating children, based upon their own
inquiry, by providing an opportunity for cross-cultural awareness leading to a free

exchange of conscientious expression.
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Primary Goals

F:TCT will facilitate the collaborative efforts of international artists to produce an inter-
disciplinary exhibition including text, illustration and 3-D design. The exhibition will
provide a platform of cross-cultural exchange between primary school students across the
nation and around the globe. Through supplemental curriculum participating students
will develop a disciplined cycle of reading, resonance, reflection, and response to
indigenous interpretations of a familiar global tale enabling them to confidently engage in

critical discourse, listening and articulating evidence-based conclusions.

Measurable Objectives

F:TCT coordinates will seek and secure a host of collaborative participants to facilitate
the two phase exhibition. F:TCT will establish global satellite artistic colonies where
teams of artisans will produce Cinderella variants for exhibition. The design and testing
of on-line curriculum and supplemental educational resource links will be developed by a
core of educators committed to Socratic teaching. The creation and development of a
website incorporating: an on-line gallery, links for curriculum, educational and curatorial
resources, “tracking” features and an international student chat room will be designed,
implemented, and maintained by F:TCT’s webmaster. Collaborative curatorial
contributions will be sought from individuals whose expertise includes the evolution of
Cinderella as a global tale or the cultural disposition of shoe design. F:TCT will
promote an interest in participating and facilitating global dialogue among the members

of the domestic and foreign academic community (emphasizing public libraries and
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schools). Coordinates will establish sufficient funding sources to underwrite each phase
of the exhibition including publication of the shoebox stories and securing exhibition

venues and the acquired related costs of Phase Two."*

" See: Appendix 4 Footsteps: Tracking Cindy’s Trek Quick Reference List
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Chapter Three- Cinderella as Source of Exhibition Artwork

The following chapter will explore the submission that fairy tales can and will provide
intrinsic value to an international children’s art exhibition whose intent is to produce
cross-cultural discourse. To that end, the text will trace the evolutionary and global
perception of Cinderella tale types. The common tale will be deconstructed to determine
its worth as a conduit of cultural exchange based upon acknowledged similarities and
differences among those types and their corresponding motifs. An examination of the
consequences of storyteller’s censorship will culminate in a determination to provide
children with options for free expression towards their development as responsible

interdependent citizens of the world.

3.1 Intrinsic Value of Fairy (Wonder) Tales

Social scientists have studied folktales analyzing their origin and impact on society.
According to Alan Dundes" the study of folk tales can be divided into two groupings:
literal-historical and symbolic-psychological. Those who seek the literal-historical
approach look for historical events and customs at the core of each tale, while symbolic-
historical enthusiasts interpret the tales through metaphor and cultural codification. Some
proponents have even examined the tales as allegorical'® references in search of a
spiritual correlation.

In this pursuit we use fairy tales as markers to determine where we
are in our journey. The fairy tale becomes a broad arena for presenting

' Alan Dundes, Cinderella A Folklore Casebook (New York: Garland Publishing, Inc., 1982), 98.

'® In particular, Rudolf Steiner, the founder of Anthroposophy, lectured in 1908 on the inherent value of
fairy tales as “picture language” revealing “spiritual wisdom.”

Alan Dundes, Cinderella A Folklore Casebook (New York: Garland Publishing, Inc., 1982), 193-4.



Footsteps: Tracking Cindy’s Trek 25/137

and representing our wishes and desires. It frequently takes the form of a

mammoth discourse in which way we carry on struggles over family,

sexuality, gender roles, rituals, values, and sociopolitical power.l
The proposed exhibition Footsteps: Tracking Cindy’s Trek (F:TCT) will seek to tap into
that discourse. The exhibition’s design is predicated upon children exercising worldly
inquiry, individually and as part of a group. F:TCT will be an enterprise that seeks to
train children to develop personal wisdom by exercising their curiosity and challenging

their conclusions with the courage of further inquiry. The intent of the exhibition is to

provide both the tools and an environment to foster broadminded individuals.

A fairy tale or wonder tale embodies the spirit of inquiry. The dictionary defines inquiry
as: “A close examination of a matter in a search for information or truth.”'® In describing
the integral value of wonder tales, Marina Warner reveals their common traits as those
that naturally embody a spirit of inquiry:
The verb to ‘wonder’ communicates the receptive state of marveling as well
as the active desire to know, to inquire, and as such it defines very well at
least two characteristics of the traditional fairy tale: pleasure in the fantastic,
curiosity about the real. The dimension of wonder creates a huge theatre of
possibility in the stories: anything can happen. This very boundlessness serves
the moral purpose of the tales, which is precisely to teach where boundaries lie."
A single seasoned tale with multiple motifs and unexpected twists in plot lines will serve

the exhibition’s mission to offer children a platform for exploration based upon their own

inquiry and investigation of categorical cultural differences in outlines, themes, magic,

7 Jack Zipes, Happily Ever After Fairy Tales, Children, and the Culture Industry (New York: Routledge,
1997), 9.

'® Dictionary.Com, “Inquiry,” Dictionary.Com, http://dictionary.reference.com/search?q=inquiry (accessed
07/14/04)

' Marina Warner, From the Beast to the Blonde: On Fairy Tales and Their Tellers (New York: The
Noonday Press, 1994), xx.
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and images. Curriculum built upon Shared Inquiry®” and Visual Thinking Strategies®' will
provide the tools to support and celebrate wisdom gained by active partnership.
Cinderella as the central character will serve as an example of one who has crossed
barriers within the pages of a single book and borders in the distribution and marketing of

her tale.

3.2 Evolutionary Global Awareness of Cinderella
Led to Tracking Her Influence Across Borders

The Cinderella story is unarguably told in more languages from more cultural
perspectives than any other folk tale. The first written account of the story originated
from China approximately 850 A.D. entitled Yeh-hsein. Nearly two thousand years ago,
the Greek historian Strabo recorded a story of an Egyptian king who searched for
Rhodopis, an unknown owner of an exquisite sandal. Rhodopis is conveyed as history
rather than a fairy or wonder tale. However, it is the earliest record of selecting a bride

by a slipper test, a motif used by folklorists in classifying Cinderella tales.

All manner of social scientists have tracked Cinderella’s trek. The character has provided
a source of wonder for adults and children alike. Anthropologists and psychologists have
chosen the wonders of science over those of enchantment when charting her journey.

Her expedition has been tracked geographically, archetypically, ethnologically, by tale
type, and by major and minor motifs. The Cinderella tale has been under scholarly

investigation for well over one hundred years.

0 See Chapter 5.
*! See Chapter 6.
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Folklorists, beginning with the seminal scholarship of Marian Rolafe Cox in 1893, have
endeavored to classify Cinderella by comparing the narrative across cultures and
categorizing relevant similarities. Shared characteristics of the wonder tale include the
introduction of magic elements and an assurance that anything can happen. The structure
of Cinderellaesque tales follows a pattern of exposing a serious familial problem and
inciting a series of magical adventures that ultimately lead to marriage or some variation
of the “happily ever after” theme. The Folklore Society of Britain commissioned Cox to
study all known Cinderella stories. She investigated published variants as well as
unpublished folklore archives from various countries. She produced the pioneering
volume, Cinderella: Three Hundred and Forty-Five Variants of Cinderella, Catskin and,
Cap o’ ’Rushes, Abstracted and Tabulated with a Discussion of Medieval Analogues and

Notes.

Without benefit of folklore indexes or widespread anthologies Cox blazed a trail by
dividing the tales she discovered into five broad categories. (In the 50’s folklorist Sith
Thompson penned a six-volume compendium, Motif Index of Folk Literature, expanding
upon Cox’s original categories.) Cox devised five key Cinderella Types:*

Type Classification

Cinderella (Il treated heroine. Recognition by means of a shoe.)
Cat-skin (Unnatural father. Heroine flight.)

Cap o’Rushes (King Lear judgment. Outcast heroine.)
Indeterminate

Hero Tales (Masculine Cinderella)

mgoaQw»

Nearly all Cox classified variants present a tale of a persecuted girl who becomes the

recipient of magical assistance from uncommon sources, uncovering her actual value and

22Judy Sierra, The Oryx Multicultural Folktale Series Cinderella (Arizona: The Oryx Press, 1992), 161.
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enabling her to gain a mate of a higher social status, referred to as Type A. Type B
expands upon the mysterious behavior of the father figure who offers the girl little or no
assistance; this father is the cause of her suffering via incestuous intent or practice. He
causes the girl to flee under cover of disguise (most notable a donkeyskin™). She
chooses to rebel by running away from home and into the arms of a lover. These tales
became highly censored and the muse for some surrealists. Type C focused on another
type of father figure, one who abandons the girl based upon his own misjudgment of her
character. The girl is likened to King Lear’s daughter Cordelia whose sisters are akin to
the evil stepsisters. Type D is a catchall for those related versions that are not so easily
catalogued but share a mixture of elements typical of Cinderellaesque stories. Similarities
to Type A include the heroine’s abusive family, her assistance from benevolent and
magical animals and her marriage to a gentleman of higher social status. A German
variant of this type Little One-Eyes, Little Two-eyes, and Little Three-eyes provides
examples of the difference between Type A and Type D. Two-eyes does not attend a
dance, church or leave her home. In addition, her prospective husband recognizes her
value by her gift to harvest the fruit of a magical tree. Finally, Type E refers to Cinderella

variants told with a male protagonist.

Between 1893 and 1930 modest research of fairy tales was realized, with the notable
exception that stories were anthologized and folklore indexes were finally devised. In
1932, R. D. Jameson, while a professor at the National Tsing Hua University, discovered

and lectured on the Chinese variant Yeh-hsein.>* Jameson cited five succinct elements of

> See pages 27, 34, and 35.
* See page 26.



Footsteps: Tracking Cindy’s Trek 29/137

a Cinderella story: 1) A young girl is ill-treated. 2) She is forced to do menial service at
home or abroad. 3) She meets a prince or a prince becomes aware of her beauty. 4) She is
identified by her shoe. 5) She marries the prince. Jameson created an episodic chart to
develop his five-part classification.”® His chart illustrates the complex web of motifs

contained within the tale.

Research related to the evolution of folklore heightened exponentially in 1951 with
Swedish folklorist Anna Brigitta Rooth’s doctoral dissertation published as the
Cinderella Cycle, an examination of seven hundred versions of the fundamental
Cinderella story, including authentic and distinctive subtypes. Her mission was to discern
which type of Cinderella variant was the original and to determine how the tale spread.
The combined scholarship of Rooth and Cox continues to be a valued reference of
folklorists today who have in general deserted the quest for folklore’s origins to seek the

study of its living traditions.

In1961, Stith Thompson® revised Finnish scholar Antti Aarne’s index of tale types first
published in1910 as The Types of the Folktale. Aarne had typed Cinderella as tale Type
510. Thompson’s revisions revealed additional subtypes of 510.” Dundes combined the

scholarship of Cox, Rooth, Aarne and Thompson to create a comparative typological

Yeh-hsein was not included in Cox’s survey. A Japanese folklorist Minakata uncovered the Chinese variant
in 1911, but it was Jameson who introduced the tale to the West. In 1974, Professor Ting of Western
Illinois University published the monograph The Cinderella Cycle in China and Indo-China that discussed
21 versions of the tale.

* See: Appendix 5 R. D. Jameson’s Episodic Chart of Cinderella Classifications

6 See page 27.

%7 To begin, Thompson labeled Aarne’s tale type #510 as Cinderella and Cap o ’Rushes. He included The
Little Red Ox, a male protagonist version or according to Cox’s classifications a ‘Hero’ tale, assigning the
number: 511A.
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chart, enabling one to review the evolutionary research at a glance for similarities and

differences of perspective.*®

With the passage of time and an increase in scholarly interest beyond the European
variants, additional information has been gleaned with regard to Chinese, Japanese, and
African variants confirming a global proclivity for the tale. Keigo Seki’s research
produced two examples of neglected variant types: Komebaku and Awabaku (Type 510
A) and Hai-bo {Ash-boy} (Type 511A). (Hai-bo bears more resemblance to Cinderella
than the typical hero/masculine variants cited by Cox.) In 1964, Kenichi Mizusawa
published a manuscript that contained 75 overlooked Japanese versions of Type SI0A
and 19 versions of Type 510B which he discovered in Echigo prefecture (now known as

Niigata.)

Anthropologists forfeited the global connection of Cinderella by working independently
towards autonomous conclusions. William Bascom * took anthropologists to task for
interpreting fairy tales without a basic awareness of or respect for tale indexes and their
corresponding descriptive motifs. The debate, initiated by Andrew Lang,*® of whether
tales traveled through diffusion or were of independent origin continues in general and
with regard to specific tales. Bascom’s research uncovered African tales that were not

included in fairytale indexes but nonetheless shared qualities of those in the Cinderella

*¥ See: Appendix 6 Alan Dundes’ Comparative Typological Chart

¥ William Bascom, “Cinderella In Africa,” in Cinderella A Folklore Casebook, ed. Alan Dundes. (New
York: Garland Publishing, Inc., 1982), 148-168.

**In 1893 Andrew Lang’s article Cinderella and the Diffusion of Tales, appeared in Folk-Lore. Lang
produced anthologies of notable tales including those entitled the Blue Fairy Book, and Perrault’s Popular
Tales.
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Cycle.” Bascom put forth critical questions about an African variant that speaks to
global tracking of the Cinderella tale:
What [ am concerned with here is the question of (1) whether this tale
was introduced into northern Nigeria in the relatively recent period since
European contact, or (2) whether it spread southward across the Sahara
by diffusion in earlier times. Conversely, (3) is this an indigenous tale which
originated in Africa and spread from there to Europe and Asia? Alternatively, (4)
does it represent an example of independent invention?*?
His questions could be posed for any variant found outside of European boundaries. For
the purposes of F:TCT, my concern was in finding a tale that authentically shared an

international stage. The details of how and why the tale arrived in some corners of the

world while absent in others, is grist for anthropologic and folklorist’s analysis.

While the ethnological research is ongoing as to the value of comparing and categorizing
Cinderella variants, Anna Brigitta Rooth provided evidence in 1952 that versions did
indeed dot the globe. She supplemented The Cinderella Cycle, with cartographic
evidence of her findings to accompany a later essay that sought to illustrate the path of
diffusion of Cinderella as ‘traditional fiction,” while examining the geographical

1.3 Rooth tracked Cinderella’s trek from the Near East to

appearance of motifs in detai
both Southern and Eastern Europe and on to Northern Europe based upon tales (covering

both main and detailed motifs) collected in the 19" century. Rooth’s cartography

unequivocally illustrates Cinderella has been around the block and then some!

! See page 29.

32 William Bascom, “Cinderella In Africa” in Cinderella A Folklore Casebook, ed. Alan Dundes (New
York: Garland Publishing, Inc., 1982), 157.

3 Anna Birgitta Rooth, “Tradition Areas in Eurasia.” in, Cinderella A Folklore Casebook, ed. Alan Dundes
(New York: Garland Publishing, Inc., 1982), 129-147.



Footsteps: Tracking Cindy’s Trek 32/137

3.3 Censored Speech Historically has bred the Telling of Tales

Phaedrus (15 BC-AD 50), the librarian to Augustus Caesar, who was born a slave and
had first hand knowledge about censorship, penned the following in his collection of
animal fables:

Now I will briefly explain how the type of thing called fable was

invented. The slave being liable to punishment for any offence, since

he dared not say outright what he wished to say, projected his personal

sentiments into fables, and eluded censure under the guise of jesting with

made-up stories.>
Likewise stories from the oral tradition were folk art not originally classified as nor
strictly intended for children. Tales, traditionally the (often combined) ramblings of
subservient old women, grannies, nursemaids, housekeepers, maids, cooks, and
prostitutes, were conceived as entertainment and an escape for the proletariat from rank
boredom. Their tales were a peppery domestic discourse that filled back halls, laundries,
and kitchens with conventions of ritual, familial and neighborly gossip straddling issues
of power, sexuality, gender, medicinal remedies, soothsaying, magic, and mysticism.

Spinning a tale was a collaborative art form with no regard to the laws of intellectual

property, an authentic not-for-profit collective.”

** Marina Warner, From the Beast to the Blonde: On Fairy Tales and Their Tellers (New York: The
Noonday Press, 1994), 153.

% Today artisans across the globe, whose work necessitates repetitive skill, carry on the tradition of oral
bonding by relaying oral stories. In South Africa, gathered women at ‘memory cloth” workshops each
narrate a personal apartheid memory for an archive and then create a visual representation of that memory
with beads, embroidery, and appliqué.

In Broadway’s theatrical wardrobe rooms, crews who rebuild, clean, and repair all manner of costumes are
referred to as the Stitch and Bitch club. Gossip travels between the theatres within moments and is
immediately transformed into modern day fairy tales. (Some children visiting backstage refer to
transformed chorines (chorus girls) as ‘the Barbies’ rather than Cinderella.)
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Ironically, as women of the aristocracy discovered their voices (via the salon— the dawn
of ‘civilized’ conversation), the church, state and judiciary set out to silence popular
culture by imposing radical censorship on those simpler subservient women who dared
tell tales. By the 17th century, Britain and France alike made a habit of publicly
censuring the voice of working women. Broadsheets were posted defaming artful gossip
while some jurisdictions deigned to physically muzzle those found guilty of slander or

blasphemy.”®

The capriciousness of oral tales was called into question prior to their publication and
continually thereafter. In Germany, the poet Annette von Droste-Hulshoff encouraged the
brothers Grimm to seek Dorethea Viehmann (an innkeepers daughter and teller of tales)
as a primary source for their published collections. A woman of means, Viehmann was
atypical of the more rough-hewn and rustic storytellers. She traveled to the brothers and
recounted her tales repeatedly for accuracy. The ironic portrait gracing the frontispiece of
their collection entitled, “The True Portrait of Gammer Grethel,” depicts an archetypal
peasant to match the contrived name they anointed Dorthea with. They sacrificed her
tales at the marketing alter, refashioning her image to reflect tradition while sanitizing her
narrative to appease clergy, educators, parents, and publishers. In the end, the published
tales were anything but an authentic documentation of Dorthea Viehmann’s oral tales.

...literary fairy tales appropriated oral folk tales and created new ones to

reflect upon rituals, customs, habits, and ethics and simultaneously to

serve as a civilizing agent...The literary voice was anonymous— and

specific at the same time. Readers knew who the author was, but they
did not know what the author represented or why he or she wrote the tale.

3 Ibid., 39.
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They could not question the author as they could a live storyteller.*’
While publisher’s calculated efforts certainly silenced the authentic voice of oral tales,
the women tellers were apprehensive of formal disclosure to those scholars and
folklorists who were determined to publish their tales. They may have been put off by the
obvious status differential. More likely they did not want the substance of their tales
(garnered from gossip™), originally intended for the entertainment of peers, publicized
far and wide. The burden of cleansing oral tales was at once both an internal and external

task.

An entire classification of the Cinderella tales, Cat-skin,” was all but deleted from the
cannon. Perrault’s version Peau d’Ane® plaited the common Cat-skin tale (where the
heroine runs away to escape a lecherous father) with an additional motif—a magical
animal- a donkey whose excrement was composed of gold. With the godmother’s
assistance the girl staves off her father’s pursuit by requesting three different dresses: the
first the color of heaven, the second the color of the moon, and the third the color of the
sun. When he produces the gowns, the godmother advises the girl to request the source of

his riches- the donkey’s hide. Upon receipt, the girl dons the donkeyskin in disguise and

%7 Jack Zipes, Happily Ever After Fairy Tales, Children, and the Culture Industry (New York: Routledge,
1997), 3-4.

% Regarding gossip: “If the tongue as phallus suggests speech’s power to seduce and to control (with the
ear, by long tradition, corresponding to the female sexual organ), the tongue as whore emphasizes speech’s
possibilities of corruption, its responsiveness to the demands of others. Whoreishness involves both
indiscriminate giving and indiscriminate taking, on the metaphorical level an intercourse...between lips and
ears. The whore metaphor, as opposed to the phallic association, degrades talk and makes its function
ambiguous. It suggests modes of discourse outside the socially sanctioned and polite: a hidden life.”
Patricia Meyer Spacks, Gossip. (Chicago: The University of Chicago Press, 1985), 123.

* See page 27.

0 Marina Warner, From the Beast to the Blonde: On Fairy Tales and Their Tellers (NewYork: The
Noonday Press, 1994), Chapters 19 and 20.
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flees into the arms of unknown adventure. Donkeyskin®' (version of Cox’s Cat-skin
classification) tales of impending incest, necessitating escape, were thought to be adult
entertainment. Which is not to say that children were unaware of blue tales. It is thought
that Perrault heard a Cat-skin version as a child and his Peau d’Ane™ was written tongue

in cheek.

Children who heard the gossip and fairy tales garnered clues about social archetypes and
how to navigate among them. Children who were intimidated by domineering or
inattentive parents (or guardians) often sought the comfort of their nurse and the nurse’s
family. In turn, they were rewarded with prolific and sometimes dodgy oral fantasies
compared to the disinfected pulp fiction considered suitable for print. The oral stories
were filled with guidance and wisdom. Walter Benjamin wrote eloquently about the
storyteller’s value.

...the communicability of experience has decreased. Consequently, we

do not know how to give counsel to ourselves or to others. Counsel is

indeed less an answer to a question than a proposal, the continuation of an

ongoing story (that keeps rolling on). In order to obtain counsel, one must first of

all be able to tell the story...Counsel woven into the stuff of lived life is wisdom.

The art of storytelling is moving toward its end because the narrative side of truth,

which is wisdom, is perishing. **

Ironically, the ability to perceive ‘wisdom’ delivered from female storytellers was in

question just decades ago. It became apparent that an authentic voice of both teller and

41
See page 28.

* Director Jacques Demy made the film The Magic Donkey in 1971 with Catherine Deneuve as Peau

d’Ane.

“Walter Benjamin, The Storyteller: Reflections on the Works of Nikolai Leskov,” Illuminations, trans.

Harry Zohn (New York: Harcourt, Brace and World, 1968), 86-87. Quoted in Jack Zipes, Happily Ever

After Fairy Tales, Children, and the Culture Industry (New York: Routledge, 1997), 133. (Zipes noted “I

have altered the translation.”)
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receiver was in question. In 1982 Carol Gilligan* revolutionized developmental theories
of psychology related to female behavior. Daring to track girl’s development without
deferring to the behavior of boys as a model, Gilligan pioneered gender studies—
discovering that girls at the onset of adolescence, in their pursuit to protect relationships,
experience a debilitating silencing of their authentic physical and metaphorical voices.
She found that adolescent girls struggle with reconciling their personal knowledge and
feelings with the actions and words of adult women, particularly in reference to the
concept of relationship. The psychological struggle of girls is in witnessing the demise
of the authentic voices of their female guardians and mentors who make every attempt to
save relationships by being nice versus remaining ‘truthful.” The girls’ unconscious

frustration heightens as they unwittingly ape the behavior of the adult women.

Gilligan advanced her empirical evidence in partnership with renowned voice coach
Kristen Linklater.* The pair worked with women and girls to reclaim the female’s
veracious voices. Their praxis set forth the Listening Guide Method, an approach of
studying the human condition via voice and it’s resonance by combining literary, clinical
and feminist ways of listening to those describing relationships experienced.

I imagine a world in which girls’ spirits flourish. It was when I began

working with girls that I felt again the pleasure of moving freely in a

girl’s body and heard again the sound of a voice that broke free from
second thoughts and instant revisions—my voice at the age of twelve.

* Harvard psychologist Carol Gilligan’s books on gender and voice include: In a Different Voice:
Psychological Theory and Women'’s Development, Meeting at the Crossroads, and Between Voice and
Sound. Recipient of: 1992- Grawemeyer Award in Education 1997- Heinz Award for Knowledge of the
Human Condition.

* Actors enamored with the sound of their own voice fail to deliver an authentic performance. Linklater’s
notoriety for “freeing the natural voice” extends to the UK, the states, and beyond. Patsy Rodenburg (The
Right to Speak) also a voice teacher concurs with Gilligan’s findings regarding adolescent females
estranged relationship to their own voice.
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In The Company of Women, an all-women’s Shakespeare troupe that Kristen

Linklater and I co-directed, girls were the inspiration for women

to speak freely and to know what we know. The spirit of girlhood returned,

allowing collaboration among women— a collaboration based on being

truly present with ourselves and one another. *°
One of 20 actresses, I had the opportunity to work with the Gilligan Linklater team in
New York. While I had read Gilligan’s books, and knew of the Boston Company of
Women, 1 was unprepared for the enormity of power they possessed. Time and again I
witnessed a galvanized freedom of speech as women reached backwards to reframe
experiences with a more accurate lens. I experienced a physical metamorphosis while
working with their combined theories and techniques, which produced an almighty power
of wisdom that reawakens the vocal chords to both resonate and articulate the simple

‘truth.” In the typical Cinderella plot, the adolescent character also resists an authentic

voice, daring only to speak with (or trust) the dead, the mystical and benevolent animals.

3.4 Exploitation Generates Marketing Icon

As demonstrated with the Grimm’s brothers,"’ the dollar often governs what is fit for
print based upon what will sell versus a truthfully creatively conceived tale. Since Harry
Potter took the world by storm, written by a previously unknown female storyteller (J. K.
Rowling), overwhelming financial success has prompted many to try their hand at
publishing for children. Michiko Kakutani penned an expose on the contaminated pool of
current children’s writers.

Once upon a time there was a land in love with fame and brand names.
By and by, some famous brand-name people, holed up in their castles,

* Marie Wilson, Woman. A Celebration to Benefit the Ms. Foundation for Women (Philadelphia: Running
Press, 2000), 9.
7 See page 33.
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discovered a new trade. They started writing books for children.*®
Kakutani advances the notion that the marketing of manufactured tales spun by bona fide
celebrities (a recipe that includes the obligatory dash of multiculturalism, and a pinch of
political correctness) lacks an authentic storyteller’s voice. To dispel any doubt, Kakutani
produced a long litany of the rich and famous that peddle mediocre material to reinvent
their own persona while simultaneously lining their pockets. She cites the explosion of
Madonna titles including The English Roses:
While such morals are certainly worthy ones, they are no substitute for
real storytelling, a craft many celebrities seem to think can be picked up
overnight in between their real-life gigs. Other celebrity books do not even
promote worthwhile lessons. In Madonna’s book, a clique of cool girls considers
the beautiful Binah a sadly deprived child, because she has only one doll and
lots of books and has to perform unheard of chores like setting the table and
emptying the trash. “The English Roses couldn’t believe their eyes,” Madonna
writes. “They had never seen a girl work so hard in their lives. ‘She reminds me
of Cinderella,” said Amy.”*
In fact, the exploitation of material generated for children,” specifically fairy tales, is
now systemic. Cinderella, in particular, is such an imposing brand she targets children

and adults alike with promises of hope, happiness, and idealism. In a media driven

society, Cinderella is currently called upon to sell shoes, credit cards, Hallmark cards,

* Michiko Kakutani, “To Stars, Writing Books Looks Like Child’s Play” New York Times, October 23,
2003, final edition, http:/www.nytimes.com/2003/10/23/books/23NOTE.html? (accessed 10/23/03)
“Michiko Kakutani, “To Stars, Writing Books Looks Like Child’s Play” New York Times, October 23,
2003, final edition, http:/www.nytimes.com/2003/10/23/books/23NOTE.html? (accessed 10/23/03)

** The minds of children are a bastion of marketing ploys. In the greater Chicago area, tens of thousands of
students receive information about genetically modified organisms (GMOS) through colorful propaganda
materials designed to resemble popular children’s picture books. Their teachers are given tuition-paid
three-day agricultural tours and are required to develop curriculum based upon information gained on the
“Agriscience Bus.” Jane Garrison, “Agriscience Bus Takes Teachers for a Ride,” in Conscious Choice The
Journal of Ecology and Natural Living (Chicago: Dragonfly Chicago LLC, November 2003 Vol. 16 No.
11), 34-38.




Footsteps: Tracking Cindy’s Trek 39/137

dating services, hotels, Odor Eaters, and Goldfish crackers, to name just a few.”! The
Cinderella brand is a marketing study in projected success. An ill treated and
unappreciated young girl overcame adversity (with a little help from a fairy godmother,
mysticism, and magic) to grab the brass ring. The unspoken moral of any Cinderella
commercial: “You too can find the love and success of Cinderella— with a little help
from our product!” She has proved to be such a wunderkind at promotion; unrelated
products often compete for endorsement airtime with Hollywood’s latest release of a
‘Cinderella’ film. Cinderella is a formidable iconic brand recognized across the nation as

a veritable cash cow.

Not surprisingly Disney, the transcendent brand name, had a hand in developing the
marketability of children’s lore. Disney advanced the practice of purifying fairy tales by
similitude.
All of the Disney Studios fairy-tale films focus on synchronization, one
dimensionality, and uniformity for the purpose of maintaining the Disney
brand name as champion of entertainment.”
The Disney brand sought to capitalize on animation as a commodity. Riding the success

of the silent animated Mickey Mouse films, Disney altered fairy tales to insure a broad

based constituency of viewers. Cardboard central characters claimed no arch or trace of

> See: Appendix 7 Branding of Cinderella as a Marketing Icon CD (In order to view reader must have
Quick Time installed on computer. To download free installation of Quick Time visit URL:
www.apple.com/quicktime/download/ ) (accessed 05/07/04)

Apple.com, “A Cinderella Story,” Apple.com, http://www.apple.com/trailers/wb/a_cinderella_story/
ADRAG, “Capital One- Cinderella," ADRAG, http://217.157.38.146/107116.php :30 (2003)

ADRAG, “Walt Disney World —Cinderella," ADRAG http://217.157.38.146/102739.php :30 (2003)
ADRAG, “Disney- Shoe," ADRAG, http://217.157.38.146/1485.php :90 (2002)

ADCRITIC, “Wyndham Hotels,” ADCRITIC, http://www.adcritic.com/content/wyndham-cinderella.html
(all video clips accessed 05/07/04)

> Jack Zipes, Happily Ever After Fairy Tales, Children, and the Culture Industry (New York: Routledge,
1997), 92.
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development; their mission was to immediately deliver recognizable and unchanged traits
to an audience of limited expectations. Minor characters were meant to delight the
audience with equal aplomb. The storyteller’s authentic voice was inconsequential in

comparison to the potential revenue to be gained by a pioneer of animation.>

The representation of Cinderella, initiated by Perrault —sanctified by Disney, as a
saccharinely sweet and delicate victim, led to an established neurosis branded and
marketed by Colete Dowling as The Cinderella Complex, “the psychological need to
avoid independence.” Dowling’s inference that the Cinderella character, and in-turn
women reared on her story, passively waits to be rescued by the virile prince- discounts
all variants that portray a transformed Cinderella as a proactive force in her own survival.
It begs the question: with the admission of the Cinderella Complex into the lexicon of
pop psychology, how extensive has the branding and marketing of her tale become and as

a result how distilled is the archetype in popularized variants read by children today?

3.5 Interdependent citizenry requires an ability to engage in discourse.
My contention is that there is little difference between a silenced, aged laundress from the
1600s, an iconic but ill-treated Cinderella or a present day adolescent; all have everything

to gain from discovering or rediscovering their authentic voice. A vital aspect of a

>3 The current practice of product tie-ins for blockbuster films dates back to the 30’s. While film producers
developed lucrative marketing strategies appealing to adult consumer’s tastes, Disney introduced the
Mickey Mouse Club and Disneyland targeting the aestheticism of children while establishing a precedent to
render a profit from films and associated products aimed at youth. ‘Mickey Mouse’ is often used as a turn
of phrase to indicate a simplified abstraction of a more complex concept. Disney fairy tales, while known
far and wide, are mere ‘Mickey Mouse’ versions of authentic wonder tales.
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communal process is the act of communicating; a measurable objective of F:7CT. When

a single voice is threatened all are subjugated.

On the contrary when voices held hostage are free to communicate at will, society at
large is the beneficiary. A case in point is Amazwi Abesifanzane: Voices of Women.”*

It is through the telling of stories in words and images that women

first begin to understand that their lives are like those of many other

women. This recognition is the beginning of feminist/social consciousness.
Many of the goals of Amazwi Abesifanzane, structured by women, have been
designed to help all women understand their relationship to family and society.
Another goal is to link women to global movements that have developed in Latin
America, Canada, and the rest of Africa. Through such meetings, indigenous
women are able to talk to one another about their situations in their respective
countries. Hence such women, who are often most excluded from conversations
about globalization and its effects on their daily lives, have created a forum within
which to debate such issues. >

During apartheid any one of the two thousand and more participants of the Amazwi
Abesifanzane project would have been jailed for daring to reveal the violent actions
portrayed in the ‘memory cloths.” The organization, Create Africa South’® has provided a

platform to release repressed historical truth while beginning to heal enormous trauma

through an exchange of dialogue nurtured by creativity.

Censorship is a global concern. In America, silencing of citizenry often takes the form of

economic or political punishment. Indeed, sometimes the penalty is a combined effort.

>* See FN 35.

> Carol Becker, Amazwi Abesifanzane: Voices of Women Gallery Guide (Betty Rymer Gallery, School of
the Art Institute of Chicago, 2004), 5.

%0 Create Africa South (NGO) Provides, promotes and develops collective and individual creativity within
historically disadvantaged communities by developing creative industries and dialogue.

Create Africa South, “About CAS,” Create Africa South, http://www.cas.org.za/about/about.htm (accessed
05/15/04)
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On May 5, 2004 the New York Times”’ reported that Disney forbade distribution of
Michael Moore’s movie Fahrenheit 9/11 due to its callous criticism of President Bush.
Policing what issues are free stands in conflict of the First Amendment’s original intent.
The American media sends mixed messages to adults and children alike with regard to
freedom of speech. International news coverage of the war in Iraq uncovers global
opinions kept at bay in the States’ reporting. American leaders are not held accountable
for their actions in the same respect that their subordinates are. Recording devices (audio
and visual) are denied access to congressional hearings when testimony is that of the
President. Consequently, no record of his perspective and voice can be compared to that
of his staff or others. These policies of withholding information (or reframing it to suit a
38

political agenda) are similar to Gilligan’s™ findings where females alter speech to

maintain a relationship regardless of the cost.

The limits of our First Amendment’s freedom of speech are highly contested in point and
practice daily in court, in the media, and in the classroom. Ravenous acts of entitlement
with regard to personal and political agendas “to be heard” while silencing others are by
nature oppressive. Students are assaulted with media driven points of view that often
express an opinion without evidence or are in direct contradiction to known evidence.

These same students are often curtailed from expressing their reactions.

°7 Jim Rutenberg, “Disney Forbidding Distribution of Film That Criticizes Bush,” The New York Times,
May 5, 2004 http://www.nytimes.com/2004/05/05/national/0SDISN.html (accessed 05/06/04)
58

See page 36.
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Rather than teaching children how to engage in conscientious dialogue, some well-
meaning adults effectively beleaguer students for their free expression. A case in point,”
involves a 15- year-old high school student (living in Prosser, Washington) who was
questioned by the Secret Service regarding his anti-war artwork. The student’s assigned
sketchbook revealed pen-and-ink images of President Bush as a devil launching a missile
with the caption “End the War—on Terrorism,” while another rendered the President’s
head on a stick. A domino effect transpired when the art teacher immediately brought the
sketchbook to school administrators, who alerted the police who then summoned the
Secret Service. The art teacher was concerned with the depiction of violent images and
did not see the imposed discipline as an infringement upon the boy’s freedom of

60
speech.

In 1936 Walter Benjamin wrote a short essay entitled The Storyteller. The essay began
with a recounting of Nikolai Leskov’s opinion of storytellers and their intrinsic value.

Less and less one meets people who can truly tell stories. One encounters
more and more frequently embarrassed faces among people when someone
expresses the wish to hear a story. It is as though an ability that seemed to
us to be inalienable, to be the most secure among secure things, had been

Y CNN.com, “Secret Service Questions a Student on Drawings,” CNN.com,
http://www.cnn.com/2004/US/West/04/27/artwork.investigated.ap/index.html (accessed 05/08/04).

% Tn 1969, for Tinker vs. Des Moines Independent Community School District, the Supreme Court held
that students in public schools do not leave their 1** amendment rights at the door. Three public school
students were suspended for wearing black armbands to protest the Vietnam war. “1) In wearing armbands,
the petitioners were quiet and passive. They were not disruptive and did not impinge upon the rights of
others. In these circumstances, their conduct was within the protection of the Free Speech Clause of the
First Amendment and the Due Process Clause of the Fourteenth . 2) First Amendment rights are available
to teachers and students, subject to application in light of the special characteristics of the school
environment. 3) A prohibition against expression of opinion, without any evidence that the rule is necessary
to avoid substantial interference with school discipline or the rights of others, is not permissible under the
First and Fourteenth Amendments.” Boston College Education, “Tinker et al. v. Des Moines Independent
Community School District et al.,” Boston College Education
http://www.bc.edu/bc_org/avp/cas/comm/free_speech/tinker.html (accessed 5/15/04).
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taken from us. Namely the ability to exchange experiences. '

Deprivation of an awareness of others has proven deadly in modern society. I believe it
is imperative for society at large to provide opportunities for youth, which cultivate their
participatory citizenship by developing their abilities to engage in diplomatic discourse.
If one dares to recognize the exchange of tales or their interpretation as Peter Brooks
suggests,

...the notion of narrative as gift: an act of generosity, to which the

receiver should respond by equal generosity, either in telling another

story...or in commenting on the story told, but in any event by the

proof that the gift has been received, that the narrative has made a

difference.”
one will begin to see the true value in Footsteps: Tracking Cindy’s Trek proposal to
challenge children to an exploration of a single story including a free and open exchange
of ideas and experience bereft of profiteering or sensationalism. F:7CT seeks to provide
an opportunity for children to metaphorically embrace the adage “walk a mile in her (or

his) shoes” as a means of examining alternative perspectives and the Cinderella tale

seemingly provides an ideal scenario to explore that process.

%'Nikolai Leskov quoted in Walter Benjamin, “The Storyteller: Reflections on the Works of Nikolai
Leskov,” llluminations, trans. Harry Zohn (New York: Harcourt, Brace and World, 1968), 83-109. Quoted
in Jack Zipes, Happily Ever After Fairy Tales, Children, and the Culture Industry (New York: Routledge,
1997), 132.

62 Peter Brooks quoted in Jack Zipes, Happily Ever After Fairy Tales, Children, and the Culture Industry
(New York: Routledge, 1997), 137.
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Chapter Four- 3-D Shoe Shine

4.1 If the shoe fits...

This chapter will support the choice to accessorize displayed Cinderella variants with 3-D
shoe design, by exploring the philosophical and cultural implications of the tale’s iconic

image.

Joseph Beuys “sees shoes as shamanistic tools of the Wanderer, of ‘he who seeks,” and so
restores art to the level of life.”®” Likewise, Footsteps: Tracking Cindy’s Trek (F:TCT) is
proposed as a stimulant for the conscious inquiry of children by virtue of wandering the
globe alongside Cinderella. While psychologists posit the unconscious archetypal
rewards gained by navigating a course in fairy tales, #:TCT has a conscious mission to
access children’s relationship to the art, to one another, and to the world. As an
interdisciplinary exhibition, the accessorized element of 3-D shoes will enhance the
teamwork of writer and illustrator.

“From myth to art, the various steps of the shoe proceed in a worldly ascent.”*
Increasing the visual literacy of children is critical to the mission of F:7CT. Given the
interdisciplinary framework, the choice of 3-D design was three-fold. First, the origin
and substance of Cinderella’s shoe has been the center of scholarly debate. Second, as an
iconic image the shoe becomes a metaphor for transporting an individual forward through

space— Cindy and gallery guests alike. Morozzi succinctly illustrated the overt allegoric

%3 Giuliano Serafini, “An Archetype Still to be Invented?” in Cinderella’s Revenge, ed. Samuele Mazza
(San Francisco: Chronicle Books, 1994), 23.

1bid., 20.
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relationship in describing the variety of creatively designed shoes presented in the
exhibition Cinderella’s Revenge.”
Many are the metaphors that underline the link between shoes and travel,
between shoes and the road, between shoes and the earth: we see shoes
covered with maps, boots encrusted with earth. And then there are shoes
made of feathers or with wings, almost a physical demonstration of the
expression “with wings on my feet,” and perhaps with some hidden
references to mythology.
Finally, 3-D designed shoes in F:TCT will naturally accessorize the illustrations and text

of each variant, challenging all participants to review or view anew a familiar symbol via

an alternative medium.

Selecting the shoe as the 3-D element allows for a generosity of media from which to
design. It is common practice, however illogical, in fairy tales to interchange precious
metals (glass, copper, gold, silver, and diamonds) as the material of composition of
ordinary objects. In the west, readers immediately assume Cinderella’s shoe is none other
than a glass slipper.”” The truth is that among global authentic tales, glass is far from

most cobblers’ first choice of material, which is gold.®® (Cox’s* global survey of 345

6 Award winning fashion designer Samuele Mazza invited preeminent artists to create “shoe-inspired
works of art,” as a follow-up to his Brahaus exhibition “an uncommon look at the common brassiere,” in
the process of “mythologizing objects.”

See: Samuele Mazza, Cinderella’s Revenge (San Francisco: Chronicle Books, 1994).

6 Cristina Morozzi, “A Fitting Design” in Cinderella’s Revenge, ed. Samuele Mazza (San Francisco:
Chronicle Books, 1994), 38.

%7 Likewise, Dorothy’s beloved “ruby slippers” were originally conceived by L. Frank Baum in The
Wonderful Wizard of Oz as silver shoes. MGM wrier Neal Langly penned the edit that has survived the
ages. Around the globe the cherished iconic shoes are identified without question as ruby red.

% Some scholars site France as the major proponent of glass slippers. Much has been made of a possible
error in the translation of Perrault’s version. The use of verre (glass) may have meant to suggest a
popularized fashion statement of the time— tissu en verre (glass fiber). Another supposition theorizes that
verre was mistakenly substituted for vair (fur), vair is a moth-eaten discarded word that suggests ‘fur’ was
the material of choice for the construction of the famous shoe. Many feel that fur would be unsuitable for
the magnificence of Cinderella’s costume. Such an argument does not take into account location, culture,
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variants uncovered six variants with a glass slipper.) /:TCT will require each indigenous
team of artisans to create their variant according to the prevailing elements of culture and
custom within the communities they represent. The choice of materials used to convey
their interpretation is open ended. The shoe need not be functional; simply put the ‘call

for artists” is to design Cinderella-inspired shoes as works of art.”

Equally inherent to the physical form of the design are the underlying archetypal
characteristics woven throughout each variation of fairy tale directly connected to the
shoe.”’ Curricular exploration of cultural commonalities and differences (minus the
psychological analysis) will connect the artwork to each variant while fostering a global
awareness and discourse among students. Such characteristics include but are not limited
to the slipper test, and an exploration of disfigurement as a means of beautification for

purposes of attracting and securing a male.””

or custom. Scholars rigorously carry on the fur versus glass debate with no end in sight. (Some see the
glass as a mirror with which the character is able to recognize her worth.)

% See page 27.

" The display windows of the high end Stuart Weitzman shoe salon at 900 Michigan Avenue provided the
inspiration for the 3-D shoe element of F:TCT. Over the years, the windows have served as an arena to
exhibit all manner of 3-D shoe design. The shoes are rarely functional and frequently whimsical.

! Bettelheim’s analysis of Cinderella includes the shoe as a “complex symbol.” His theory of “castration
anxiety” made manifest when the stepsisters are forced to cut off part of their feet in order to pass the
slipper test is textbook. He then equates the shoe with the vagina and blood found in the shoe with that of
menstruation. The stepsister’s blood is meant to suggest both menstruation and a coarseness of personality.
“He symbolically offers her femininity in the form of the golden slipper-vagina: male acceptance of the
vagina and love for the woman is the ultimate male validation of the desirability of her femininity.”
Bruno Bettelheim, The Uses of Enchantment: The Meaning and Importance of Fairy Tales (New York:
Vintage Books, 1975), 271.

2 One culture’s sense of mutilation or disfigurement is another’s badge of beauty. For instance, the practice
of neck coiling (beginning at 4 or 5 years of age, layered brass coils are worn to adorn and stretch the
length of the neck) is prevalent among some tribes in Africa and Thailand. Prolific body and facial
tattooing is common among some communities in Africa, Japan and Russia. While tattooing and body
piercing are not yet commonplace in our own culture, the shock value has significantly depleted as more
youth have chosen to decorate their bodies with either element or both.

Beverly Jackson, Splendid Slippers A Thousand Years of an Erotic Tradition (Berkeley: Ten Speed Press,
1997), 123-1309.
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In accordance with the requisite slipper test, it is assumed that Cinderella surely
originated in China where appreciation for petite feet is synonymous with the aristocracy.
An Emperor of the 5" century was enamored with the dancing of a concubine, atop a
stage decorated with lilies. He declared, “Every foot-step makes a lily grow.” Golden
lilies (small feet) or gilding the lily (beautifully crafted shoes) are derivative of the
Emperor’s small foot fetish.” The tortuous rituals suffered by all ballerinas to produce a

beautiful line echo those who entertained the Emperor.”

Mutilation of women’s feet by the practice of binding each foot” was meant to ensure
beauty, gentility and the attainment of a husband. An international correlation of women
worshipping, and indeed sacrificing their body parts, at the alter of compulsory beauty
can be detected by the actions of American socialites surgically removing bones in their

feet to don trendy and expensive Manolo Blahnik shoes,”® Chinese women binding their

7 Photeine P. Bourboulis “The Bride-Show Custom and the Fairy-Story of Cinderella,” in Cinderella A
Folklore Casebook, ed. Alan Dundes (New York: Garland Publishing, Inc., 1982),103.

™ Broadway dancers have some of the most mutilated and misshapen feet of all dancers from years of
abuse. Generally, their shoes are custom designed accommodating bunions and deformities while
minimizing crippling pain and maintaining a beautiful line from leg to toe. In some cases, specialists are
employed to design /asts that will provide sufficient room in each shoe to effectively hold the orthotics
required for sustained dancing while preserving the illusion of beauty.

"Foot binding began as a practice among royalty in the mid 10® century. By the end of the 17" century the
practice was common regardless of economic positioning. A Chinese girl’s initial foot binding took place
between the ages of five and seven. The developed arch was broken and the toes (save the big one) were
permanently bent under the foot. The ultimate desired effect was a three-inch foot shaped like the bud of a
lotus flower. The small size symbolized and confirmed the capacity to endure great pain and the nature to
follow orders. The beautifully crafted and delicately embroidered shoes signified the ability to accept
discipline. Matchmakers in China would bring a potential bride’s shoes (not the girl) to the husband’s
family for inspection accompanied by a statement of the father’s wealth and a description of his daughter’s
dowry.

Beverly Jackson, Splendid Slippers A Thousand Years of an Erotic Tradition (Berkeley: Ten Speed Press,
1997), 5-22.

76 Regarding Paramount’s remake of the Stepford Wives, NY Times Op. Ed. Contributor Catherine
Orenstein related the movie to the Cinderella Cycle, Bruno Bettelheim, and an influx of T.V. reality shows
or radical makeovers. “The remake opens at a peak in our Stepfordian obsession with cosmetic surgery.
No longer reserved for the rich and the old, reaching for the knife begins these days with the first wrinkle.
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daughter’s feet, or Cinderella’s stepmother cutting off the toes and heels’’ of her own
daughters in an abysmal effort to pass the slipper test as a prerequisite for their marriage

to the Prince.”®

Along with collagen implants and Botox, summer beauty treatments now include toe-shortening and even
pinky-toe removal— the better to fit into pointy shoes.”

Orenstein, Catherine. “Stepford Is Us,” The New York Times, June 9, 2004
http://www.nytimes.com/2004/06/09/opinion/09OREN.html?ex=1087792343 &ei=1&en=20f5e5b1d04168
46 (accessed 06/09/04)

7 «Cut a piece off your heel; once you’re queen, you won’t have to walk anymore.”

Jacob and Wilheim Grimm, “Ash Girl (Aschenputtel),” in Cinderella A Folklore Casebook, ed. Alan
Dundes (New York: Garland Publishing, Inc., 1982), 28.

™ All girls in the Byzantium Empire (ancient Istanbul) surrendered to an examination by the royal
commissioners for the bride-show of Constantine VI. Such an examination included face, physique, and
measurement of the feet. Photeine P. Bourboulis, “The Bride-Show Custom and the Fairy-Story of
Cinderella,” in Cinderella A Folklore Casebook, ed. Alan Dundes (New York: Garland Publishing, Inc.,
1982),106-7.

In Tuscany, a widespread engagement tradition calls for the future husband to place the shoes on the bride.
Alessandro Falassi, “Cinderella In Tuscany,” in Cinderella A Folklore Casebook, ed. Alan Dundes, (New
York: Garland Publishing, Inc., 1982), 283.
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Chapter Five- Curricular Theory

This chapter will assess Shared Inquiry as a potential literacy based methodology from
which to build curriculum to support the proposed exhibition. The assessment will
include a comparison of Shared Inquiry to the work of Paulo Freire whose pedagogical
practice promoted “reading the world.” Both methods of Socratic teaching seek to raise
the consciousness of students by fostering their critical thinking, articulation and

discussion skills— basic requirements of Footsteps: Tracking Cindy’s Trek.

5.1 Shared Inquiry in Parallel Relationship to Problem-Posing Education
One cannot imagine that children will develop critical discourse skills without providing
an arena in which to learn or the tools to facilitate their progress. Without encouragement
and training children cannot be expected to engage in respectful discourse with their
classmates. A public school setting often impedes an open exchange of ideas between
students. Educational reformers around the globe share tenets rooted in the practice of
developing communication among students. Mortimer J. Adler advocated training
students in the art of discourse as a means to developing good citizenship.
Good schooling should involve a great deal of discussion, interchanges of
questions and answers between teacher and student and between students with
one another... Teaching that fails to do this is nothing but indoctrination.
Learning that does not involve thinking is nothing but the memorization of facts
not understood, resulting in the formation of mere opinions, not the possession of
genuine knowledge and understanding.”

Similarly Paulo Freire, Brazil’s front-line fighter for literacy, utilized dialogue in an

educational context to combat the political oppressiveness of the under privileged.

PMortimer Adler, Critical Thinking Programs Why They Won't Work
http://radicalacademy.com/adlerdirectory.htm (accessed 3/20/04)
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...Dialogue is meaningful precisely because the dialogical subjects, the agents in
the dialogue, not only retain their identity, but actively defend it, and thus grow
together...dialogue does not level them, does not “even them out,” reduce them to
each other...On the contrary, it implies a sincere, fundamental respect on the part
of the subjects engaged in it, a respect that is violated, or prevented from
materializing, by authoritarianism.*

Ultimately, both men make the case that educational platforms can offer an opportunity

for youth to develop the critical thinking and communication skills necessary for

empowered citizenship. Each sought democratization through pedagogical application.

Their individual theories of praxis rely on the practice and development of freedom of

expression.

5.2 Classroom Observations within Chicago Public Schools

My thesis research incorporates my advocacy for literacy-based curriculum— upholding
the core competency skills of critical thinking and respectful discourse among students.
As coordinator of BookPALS®' (Performing Artists for Literacy in Schools), I frequently
visited elementary classrooms in the Chicago Public School (CPS) over the course of

three years for regularly scheduled read-aloud programming.*

After reading, I would open the class for discussion. It was my observation that there

were many criteria that determined the atmosphere of the classrooms I visited regardless

% Paulo Freire, The Paulo Freire Reader (New York: Continuum, 2001), 248-9.

*'BookPALS (Performing Artists for Literacy in Schools) is a national children's literacy program of the
Screen Actors Guild Foundation. Professional actors volunteer their time and talent to read aloud to public
school children. Across the country, hundreds of thousands of students at public schools are read to weekly
by BookPALS. See BookPALS, “ Organizational Description,” BookPALS, http://www.bookpals.net
(accessed 03/20/04).

%2Jim Trelease, renowned literacy advocate (author of the Read-Aloud Handbook) has remarked: .. .regular
reading aloud strengthens children’s reading, writing, and speaking skills— and thus, the entire civilizing
process. Studies show that when children are read to for 20 minutes a day over the course of a school year,
they will test significantly higher in vocabulary and reading comprehension than control groups who are
not read to.” Quote included in BookPALS Chicago Brochure as well as national BookPALS public
relations materials.
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of grade level. The number of students enrolled, at times, seemed to result in an
authoritarian environment ruled by an overworked teacher. In such instances the
controlled and confused students, afraid to speak, deferred to their teacher. Typically in
such a setting I found that the students did not trust that I, or any adult, was actually
interested in their opinion or their knowledge. The degree to which I was able to conquer
those assumptions was directly related to the consistency of my own behavior over time.
By exercising integrity of my word and actions, the students realized I was in fact to be

trusted and would eagerly engage in dialogue.

An oppressive atmosphere is not conducive to an exchange of ideas. Overassertive
teachers, regardless of class size, managed some classes I attended. Such teachers would
enforce a seating chart in classrooms that had a carpeted area for students to sit at ease
during read-aloud sessions. Structured seating took precedence over the student’s
accessibility to the text and illustrations. In the ensuing discussions, it was clear that such
students were trained to seek a correct answer. Some teachers went so far, out of habit, as
to correct their student’s response to my questions. It became evident that when a teacher
undermined student views unrelated to their own, other children abandoned their
disparate answers for fear of retaliation or suffering the humiliation of being wrong. The

only validated opinions were those that mimicked that of the teacher.

In contrast to the above examples, I attended classrooms where innovative and
enlightened teachers strove to enhance their student’s educational experience, providing

them with critical thinking opportunities. These students were not ashamed to offer or
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hear a contradictory opinion.*”® The challenge, in some cases, was how to ensure that the
ry op g

student’s discourse was respectful.

5.3 Shared Inquiry as Praxis

Shared Inquiry is a technique practiced in a number of elementary schools across the
nation. It incorporates reading, writing, and dialogue skills. Students develop critical
thinking skills as well as an ability to express their ideas with consideration of other’s
ideas. The Socratic intent of teachers towards participating students is fundamental to the
praxis of Shared Inquiry and the success of Footsteps: Tracking Cindy’s Trek (F:TCT).

It is vital that adults refrain from leading participants to anticipated discoveries.

Shared Inquiry is the nucleus of the Great Books Foundation’s® approach to literacy and
lifelong learning. Mortimer Adler led adults in discussion of the Great Books at The
University of Chicago’s Democratic Movement in Education and developed the Great
Books Foundation with Robert Hutchins. Adler was an education reformer who worked

tirelessly into his nineties for the Paideia Group,* a non-profit organization, with the

% Fred Rogers, Public Broadcast System (PBS) advocate for children, was quoted within a documentary of
his work: I’d like kids to know that they have a lot of choices. In fact, on the Neighborhood, 1 think that we
offer a smorgasbord of ways of saying ‘how you feel and who you are’—not just like me. Ya know
puppetry and music might be my ways, but it might not be for some kids. There is dancing or photography
or welding— who knows what it might be for some kid. But I’d like to show them a whole lot of ways of
expressing who they are and how they feel.”

Fred Rogers America’s Favorite Neighbor, Produced by Rick Sebak WQED TV (Pittsburgh) 2003, aired
on WTTW (Chicago) 01/01/04, 9:30-11:00 pm.

% The Great Books Foundation, “Organizational Description,” Great Books Foundation,
http://www.greatbooks.org/index.html (accessed 03/20/04).

%The Paideia Group Inc., “Home,” The Paideia Group Inc.,
http://www.hometown.aol.com/paideiapgi/page/index.htm (accessed 03/20/04).

Paideia, pronounced py-day-uh, is a Greek word denoting the rearing of a child.

See Mortimer J. Adler Archive for FAQ regarding the practice of Paideia influenced curriculum.

Radical Academy, “Adler Directory,” Radical Academy, http://radicalacademy.com/adlerdirectory.htm
(accessed 03/20/04).
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mission of improving teaching in schools to better prepare future citizens. The goals for
participating students include: To earn a living, to be a citizen, and to be a lifelong
learner. Three types of teaching and learning are fundamental to the Paideia Group:

1. Socratic teaching in a seminar format using primary sources, 2. coaching in the

development of skills, and 3. educational instruction about how to retain important facts.

Shared Inquiry utilizes a platform for discourse supported by three types of questions:*®

Factual which have only one correct answer that can be supported with evidence from
the text, Interpretive which have multiple answers that can be supported with evidence
from the text, and Evaluative which ask the reader to determine if he or she agrees with

the author’s point of view based on his personal knowledge, values and or experience.

(Follow-up questions are employed as a spontaneous effort to understand the readers’

thread of inquiry within a discussion.)

To open a discussion, group leaders ask a basic interpretive question requiring an
examination of the reading material. The leader prepares a cluster of related interpretive
questions to help participants develop their answers to the interpretive question. There are
four basic rules of participation within a Shared Inquiry discussion:

Only those who have read the selection may take part in the discussion.
Discussion is restricted to the selection that everyone has read.

All opinions should be supported with evidence from the selection.
Leaders may only ask questions, not answer them. ¥’

b=

% Great Books Foundation, “Description”, The Great Books Foundation, http://www.greatbooks.org/
Great Books Foundation, “Shared Inquiry Tutorial”, Great Books Foundation,
http://talk.greatbooks.org/igh/ (Accessed 03/20/04)

%7 See: Appendix 8 Shared Inquiry Demonstration
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The discussion leader’s role is to pose questions to assist participants in developing
personal interpretations of the text via evidence gained through group exploration.
Because interpretive questions inherently have multiple answers, the sharing of

perspectives enhances the overall appreciation of the material read.

The standard choice of literature that Great Books utilizes is complex; it is ambiguous in
the sense that more than one interpretation is possible, and significant in that the work
demands attention. The process of discussion illustrates to the students that literature can
be rich with interpretations, but opinions must be based on evidence from the text. It
removes the sense of isolation from reading. Students are able to discover what they do
not know and through the process of Shared Inquiry ask and receive help with

comprehension.

5.4 Teachers with a Socratic Objective

Shared Inquiry requires that discussion leaders pose questions that they are sincerely
seeking to answer. It demands that they refrain from leading the participants with the
comments (or any derivative of) “I agree” or “I disagree.” The participants of any
discussion are not there to serve a discussion leader’s agenda. They are to gratify their
own seeking spirit and find satisfaction in their own minds through examination of the

material and discourse based on evidence provided in the text.

At the Shared Inquiry demonstration workshop, a double-sided worksheet accompanied the Junior Great
Books Sample Unit The Fire on the Mountain. One side of the worksheet was entitled Building Your
Answer in Shared Inquiry Discussion. The other side lists the rules of Shared Inquiry Discussion.
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If instructors cannot be found who are wiling to give up being teachers in the

ordinary sense (teachers who teach by telling instead of by asking) or if

instructors cannot be found who are willing to try to imitate Socrates, then

such seminars should not be attempted. *
Questions asked in a discussion can provide an assessment of reading comprehension by
virtue of the nature and complexity of inquiry. By focusing on the questions and
responses given by the participants, the leader can determine if the story or the
vocabulary is difficult or the very idea of asking questions is at issue. All questions are
not created equal in the kind of opportunities that they offer students to demonstrate their
learning. The technique encourages teachers to open discussions with questions they are
curious about, a question that they have not yet resolved. For teachers, this is

...tough to do because they (teachers) have content mastery over history, math

or science or whatever. To get them to give up their authority over the subject

and really admit what they don’t know is a big deal for them. But once they

do- they can see the lights go on- because kids are brilliant- they know a lot

more than they are given credit for... Skills include kids being able to back up

their thinking with the text. Instill in the kids that yes, stories can be read in more

than one way but that doesn’t mean you can say anything you want and be right.
There is such a thing as a wrong answer.

Great Books educators have found that experienced teachers have some difficulty
dropping the impulse to lead a student to the “correct answer.” Teachers habitually ask
questions seeking a presupposed answer. Students are quick to recognize they will be

rewarded for delivering the teacher’s answer. In that model the student does not exercise

8 Mortimer J Adler, How fo Speak How to Listen (New York, Simon & Schuster, 1983), 275.

% Bill Siegel, Director of School Programs Great Books Foundation quoted at Chicago Coalition of
Cultural Organizations (CCCL) demonstration workshop 11/13/03.

See: Appendix 8 Shared Inquiry Demonstration
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critical thinking or analytical skills; in effect he learns to edit or censor his response

. . . 90
rendering him unconscious.

5.5 Problem Posing Education
By contrast Paulo Freire emphasized problem posing education, which posits the
individual as a being with potential and power to define their own perspective and

answers.

Freire’s perception of a “castration of curiosity” is a response to the ideology of vertical
teaching. Instead of fostering dialogue, teachers simply serve up answers. This produces
a relationship with two characters— the narrating subject and the listening object. This
scenario reenacted on a continual loop exemplifies the concept of banking education. As
often as the teacher narrates information (makes a deposit) the student is required to
memorize and repeat the data. Both student and teacher are judged on the strength of
how well they perform their role. Within this drama the teacher plays an all-
knowledgeable being while the student is alienated—an ignorant vessel to be filled.”' By
embracing that role the students fail to develop critical consciousness.”

The capability of banking education to minimize or annul the students

creative power and to stimulate their credulity serves the interests of

the oppressors, who care neither to have the world revealed nor to see it
transformed.”

% On 05/07/04 National Public Radio (NPR) broadcast a local news story suggesting that CPS teachers
follow the same formula when dealing with their Principals—providing answers that the Principals seek.
*!' An example of banking education taken to the extreme is the Apartheid Government’s Bantu Education
Act of 1953, where black children were purposefully exposed to minimal curriculum to enforce the
separation of resources between whites and blacks at an early age.

% Appendix 9 Banking Education

% Paulo Freire, Paulo Freire Reader (New York: Continuum, 2001), 69.
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Problem-posing education is in direct contrast to banking education. In the former,
communication between teacher and student is all embracing. The process is circular;
knowledge is no longer the property of the teacher to be delivered in portions. Both
teacher and student learn from one another. The teacher shares in the learning process
because the material is in a constant state of critical reflection by both parties— through
dialogue. As a result, the student’s consciousness is heightened, releasing creativity.
Knowledge gained through problem-posing methodology becomes an authentic
education—borne of critical thinking. Those engaged in problem-posing education
undergo a transformative process where value is placed on their awareness of how they

exist in the world.

Symbolically, the problem-posing educational system suggests a credit union versus a
bank. A bank holds an individual’s assets. In order to access those holdings the account
holder suffers a service charge for all activities. Those with substantial balances are
charged reduced rates. Ironically, the less fiscally endowed are penalized with charges
for dropping below the minimum balance etc. A credit union is cooperative by nature;
assets gained are shared among the stakeholders. An account holder can expect to pay

less and earn more for the same services a bank offers.

While educators at large may not be generally ready for revolutionary reformation,
Footsteps: Tracking Cindy’s Trek will provide an opportunity to inch their way along in
the right direction. The exhibition will offer multi-disciplined, art-based curriculum to

initiate global awareness among participants. By examining cross-cultural mythology,
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while developing skills that demand dissolution of opinions, replaced by interpretation of
evidence, and encouraging respectful discourse F:7CT may provide an opportunity to
create enriching value among youth across borders. In seeking pedagogical support for
that agenda, with regard to each Cinderella text, Shared Inquiry meets all the criteria of

curricula that empowers learners.
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5.6 Shared Inquiry Case Studies

The following three case studies are drawn from my practical collaborative experience
with Shared Inquiry technique. As a body of work, they represent the practicum research
for Footsteps: Tracking Cindy’s Trek (F:TCT). In each case, the pedagogical benefit of
Shared Inquiry is corroborated with notions of human revolution. Didactic and

philosophical practices are joined in a personalized training arena for students.

As a worldwide population, it is irresponsible to presume to offer our children an
international association without assessing membership privileges and conditions and
providing the tools to accept them responsibly. As national borders become progressively
unperceivable, the continuity of societies’ struggle with the cross purposes of multiple
cultural, mercantile, religious, fiscal, and political perspectives is evidenced by the
warfare embraced by many nations. Not surprisingly, within the microcosm of local
neighborhoods across the globe, teen gang members exemplify the adult model by
employing unrestrained outrage and violence in an effort to maintain their territories.
Adults charged with the care and protection of an ever-increasing population offer very
little as example or exercise towards the development of relationships among dissimilar
individuals or nations. On the contrary, aggressive strategies are often applauded at all
costs. F:TCT will provide opportunities for students to engage in the art of relationship —

with art of multiple disciplines, with self, and with others.
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The following case studies validate Shared Inquiry as a technique that will support
F:TCT’s mission of reading, resonance, reflection, and response in three distinct areas.
Those areas are freedom of speech (activating speech and dialogue), cross-cultural

exchange, and determining if there is an actual enthusiasm for Cinderella variants.
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5.6.1 Shared Inquiry Case Study #1—Freedom of Speech
“I think it’s time we stop, children, what’s that sound
Everybody look what’s going down
There’s battle lines being drawn
Nobody’s right if everybody’s wrong
Young people speaking their minds
Getting so much resistance from behind...”
Buffalo Springfield, For What It’s Worth®*
The events of September 11 became the foundation for my first Shared Inquiry case

study, a city-wide special event entitled: America- In Our Own Words— an awakening of

the consciousness of teachers and students alike.

In the wake of the egregious and tyrannical acts of September 11, children across the
nation (indeed the world) witnessed the repetitive televised images of terrorism without
benefit of structures to aid their processing of the portrayed actions or the questions and
emotions that inevitably arose. On that historic day, a colleague’s child in daycare was
subjected to the onslaught of images non-stop. Once her father retrieved and settled her
in at home, she spent that evening calling the main character of her favorite book James
and the Giant Peach” (a resident of New York city) on her toy telephone to ensure the

safety of her “friend.”

* Buffalo Springfield’s 1967 hit song For What It’s Worth became an anti-war anthem; still utilized in all
manner of media to underscore an era. Song Title: For What It’s Worth, Released 1967, Music By: Stephen
Stills Lyrics By: Stephen Stills Produced By: Charles Greene and Brian Stone.

% An ironic excerpt from Roald Dahl’s James and the Giant Peach: “And all the way across the vast
stretch of America, in all the fifty States...the alarm was sounded and the word went out that the biggest
bomb in the history of the world was hovering over New York City, and that at any moment it might go
off...and along all the other streets in the City, people who had not yet reached the underground shelters
looked up and saw it coming, and they stopped running and stood there staring in a sort of stupor at what
they thought was the biggest bomb in all the world falling out of the sky onto their heads. A few women
screamed. Others knelt down on the sidewalks and began praying aloud. Strong men turned to one another
and said things like, “I guess this is it, Joe” and “Good-bye, everybody, good-bye.” And for the next thirty
seconds the whole City held its breath, waiting for the end to come.”

Roald Dahl, James and the Giant Peach. 1llustrated by Lane Smith. (New York: Puffin Books, 1961), 108-
111.
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As adults grappled with the horror of events, many children were left to their own devices
to process a world gone mad. Often children are silenced, by unintentional negligence, in
their attempts to fully communicate their point of view. Lacking the trust that an adult is
truly interested in their perspective, they will shrug off opportunities for discourse.

Adults quite often assume that silent well-behaved children have no knowledge of or

concern with current events that will ultimately shape the course of their lives.

As the first anniversary of September 11 approached, I made a determination to

create a program that would fundamentally demonstrate to students the value of choosing
dialogue over violence. Throughout the year media coverage, seemingly on a loop,
produced evidence that among us are arrogant individuals who believe that their personal
agenda was worth sacrificing thousands of lives in order to deliver their message. The
media’s insistence upon continually airing the footage served to sanctify the choice of
violent acts as a means of communication. As an antidote for the actions of those who
were intent on stilling the voice of America with terror, I designed a special event to
celebrate America’s freedom of speech, and empower children to find alternatives to

. . . 96
violence — to give them a voice.

Toward that end, America — In Our Own Words invited Chicago Public Schools, cultural
institutions and theaters throughout the city to participate in a public reading. The source

of the reading was the volume In Our Own Words (Extraordinary Speeches of the

% See: Appendix 10 America: In Our Own Words Quick Reference
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American Century) edited by Senator Torricelli. Inspiring speeches, which had moved a
nation to action, were meant to introduce as well as demonstrate the power of the spoken
word. Across the city in thirty-two locations over 100 professional actors read aloud the
speeches to over 5,000 participating Chicago Public School children throughout the day.
The plan was simple: a bare stage, a group of actors, and a rich text. The full weight of
each actor’s considerable talents in “speaking the speech” was just the start. For this
event, actors were trained in Shared Inquiry”’ techniques enabling them to facilitate open

dialogue with those students in attendance.

Collaborators included members of the theater community and educators drawn from the
Chicago Public Schools, Chicago Public Libraries, Links-to-Literacy, the Terra
Museum,”® the Adler Planetarium, and school improvement and literacy expert Dr.
Marlene Meisels. The selected speeches ranged from William Faulkner’s Nobel Prize
acceptance remarks on cultivating the human spirit, to the vision of America’s future as
seen through the eyes of eleven-year-old Samantha Smith.” Supplemental materials were

designed for use in the classroom prior to and after the event. To that end, each of the 28

7 See Chapter 5.

% The Terra’s educators provided a slide show of American artwork to exemplify the text. (Concurrent
with AIOOW the Terra’s featured exhibition was Young America. All students who traveled to the Terra for
AIOOW were treated to a docent led gallery visit of the exhibition).

* In 1982, Samantha Smith at ten years old didn’t understand the “cold-war.” She wrote a letter to the
new Soviet President Yuri Andropov: “Dear Mr. Andropov," she began, "My name is Samantha Smith. I
am ten years old. Congratulations on your new job. I have been worrying about Russia and the United
States getting into a nuclear war. Are you going to have a war or not? If you aren't please tell me how you
are going to not have a war . . . God made the world for us to live together in peace and not fight." The
letter was signed, " Sincerely, Samantha Smith." Andropov replied with a lengthy letter and an invitation to
visit. Samantha and her family did indeed visit that summer for two weeks; where she learned that Russian
students were really no different than her and her friends back home. Upon her return, she became an
ambassador for peace. At the Children’s International Symposium in Kobe, Japan she delivered the speech
mentioned above. She suggested Soviet and U.S. leaders should yearly exchange granddaughters for two
weeks. Her rationale was, that a president “wouldn’t want to send a bomb to a country his granddaughter
would be visiting.”
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participating schools received a complete resource package that included a full script,

background material for each speech, and lesson plans.

Facilitated dialogue was a key element in the design of America-In Our Own Words. To
ensure that the actors were properly trained in the art of leading a Shared Inquiry
discussion, The Great Books Foundation was enlisted as an event collaborator. They
provided a workshop in Shared Inquiry for all participating actors. The training
workshop embodied the intent of America In Our Own Words — to encourage students’
critical thinking and engaged dialogue. It was a rough room to work as a trainer. Not
only were the egos of professional actors (communicators by trade) on display, some
individuals had practical teaching experience in the Chicago Public Schools. Within the
context of the actors’ training session, a plethora of educational practices past and present
were unveiled. A small contingency of older women held fast to their personal education
and teaching experience and felt threatened by the very notion of Shared Inquiry. These
women felt the need to design a series of questions with implied right answers for the
event. They were convinced that the students at large would find no value in the program
unless led to comprehension via a structured agenda: theirs. A generational divide was

revealed between the older women and performers who recognized the value of Shared

Inquiry.

The women’s attitude towards the inevitable potential of the participating CPS students
further illustrates the necessity of authentic listening within any dialogue. A pretense of

listening is easily detected. Once identified trust is broken and the student understands
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that the teacher is only in pursuit of the defined correct answer; the teacher can neither
hear nor speak with authenticity.

The accuracy and perspicacity of this way of ‘listening” allows for the
attainment of a contractual power of a predictive nature. Such a strategy can
be instrumental in achieving an end in the same way as any other form of
knowledge. This way of paying attention, therefore, cannot be regarded as an
authentic experience. It is a kind of self interested and manipulative
eavesdropping.'®”

In contrast, Paulo Freire’s concept of literacy training comprised of a process of dialogue,
action, and reflection moment by moment, imparts a resonance with Shared Inquiry.
His body of work begins and ends with his conviction of the Portuguese term
Conscientizacao."” Roughly translated ‘conscientizacao’ is a process of raising one’s
consciousness and ultimately discovering and maintaining self-owned convictions, in
short, a life transformative process with revolutionary objectives.
If we don’t transcend the idea of education as pure transference of a
knowledge that merely describes reality; we will prevent critical
consciousness from emerging and thus reinforce political illiteracy. If our
power of choice is really revolutionary, we have to transcend all kinds of
education in order to achieve another, one in which to know and to transform
reality are reciprocal pre-requisites. The essential point to highlight is

transcending a domesticating educational practice for one that is
liberating.'*

The emotionally charged atmosphere of the workshop did not dissuade the workshop

leader. He continued to ask probing interpretive questions seeking authentic answers

1% Gemma Corrida Fiumara, The Other Side of Language. A Philosophy of Listening (London: Routledge,
1990), 29. Quoted in Nicholas Lowe, “Who is speaking? Who is being heard?” in Art Education
Discourses Vol 2: Leaf, Fruit and Seed (Biad Birmingham: Article Press, 1999), 49.

"% “The term conscientizacao refers to learning to perceive social, political, and economic contradictions,
and to take action against the oppressive elements of reality.”

Paulo Freire, Pedagogy of the Oppressed (London: Penguin Books, 1970), 17.

192 paulo Freire, Politics of Education, Culture, Power and Liberation (Massachusetts: Bergin & Garvey
Publishers, 1985), 104.
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from the participants, without offering his opinion. What began as a discussion of the
text, morphed into a debate over the legitimacy and value of Shared Inquiry. Those actors
seeking to please the leader soon recognized that the merit of any comment within the
workshop was born of each speaker’s ability to communicate and support their ideas.

The leader encouraged all participants to focus on the responses of their peers. He
facilitated the discussion offering follow-up questions as needed. The follow-up
questions'” served multiple functions including: Clarification of terms and ideas (What
do you mean by that?); Gaining support for opinions (What in the text or discussion gave
you that idea?); Soliciting additional opinions (Sally, do you agree with what Sandy
said?); Developing ideas (Can you tell us more about that?); and Challenging ideas (If

that is accurate, why does this happen?). '**

All participants were given an opportunity to voice their opinions and present the
rationale behind it. In doing so, ultimately each attendee’s wisdom and experience was
validated. Those who initially doubted the strength of Shared Inquiry were won over by
actual proof. With the Shared Inquiry debate settled, the discussion returned to the text
and how to facilitate a discussion of it. Ultimately, the leader not only demonstrated the
process of Shared Inquiry, the workshop experience endorsed the theory by
demonstration. As a result, the actors dispersed to various locations armed with

confidence that they could assist the students in finding their own voice.

103
See page 54.

1% The Great Books Foundation supplied a handout for BookPALS AIOOW participants entitled Tips for

Leading Shared Inquiry Discussion. The definition of and use of ‘Follow-Up Questions’ was reiterated in

the handout.
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Those teachers who valued the special event noted that the combination of materials read,
supplemental materials provided, and presentation of the speeches effectively
commissioned a response from their students within the program and back in the
classroom. The program demonstrated that given the occasion to speak to those who are
actively listening, students would embrace the opportunity to engage in a Shared Inquiry
dialogue. The students voiced authentic responses to questions posed. Without the
typical context for initiating a correct answer, the students supplied and heard genuine
answers. According to one elementary school teacher, “... Great speeches captured our
emotions and helped us express our own feelings through their words. In turn, students
see the impact of words and actions in their lives.” Across the board whether at the
Illinois Juvenile Detention Center, CPS magnet school, or a field trip to a participating
theatre, the students willingly contributed to a communal discussion. While economic
resources varied, on September 11 across the city, regardless of neighborhood affiliations
or the customary resources made available to individual schools, America- In Our Own

Words provided an opportunity for students to speak up and be heard—and they were.

The actors overcame the inclination to deliver a manufactured question and answer
segment. They chose to fully enlist the student’s attention with a Shared Inquiry
discussion. They respected the intelligence and spirit of the children with whom they

were engaged in discussion.'” The power of Shared Inquiry in action caught some

"% As a postscript, BookPALS was solicited by AmeriCorps on the University of Illinois at Chicago (UIC)
campus to provide a reenactment of the America-In Our Own Words program, including the Shared Inquiry
discussion, to a class of their volunteers. The demographics of the group provided for a dynamic
discussion. The perspectives of all were enhanced by the multiple ages and ethnicities of participants.
“AmeriCorps is a network of national service programs that engage more than 50,000 American each year
in intensive service to meet critical needs in education, public safety, health and the environment...”
AmeriCorp, “Organizational Description,” AmeriCorp, http:/www.americorps.org/(accessed (03/20/04).
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readers off guard. However, the strength of the student’s response as well as the
demonstrated potential of the student speakers was undeniably pervasive. The
verification that children would eagerly participate prompted many of the readers to
volunteer on the spot for additional Shared Inquiry programming. Teachers and
principals alike, who requested additional programming, echoed the reader’s enthusiasm.
Those requests validated the mission of America- In Our Own Words. 1had been warned
at the onset that CPS, in general, no longer welcomed programming defined as special
events. It was understood that current common practice involves a long-term
commitment of partnership between individual schools and external educational
organizations. One reader’s observation expressed the fundamental value of Shared
Inquiry in the special event America In Our Own Words. “Indeed, there was one young
boy from my morning session that commented, after speaking up a few times before, ‘I
know y’all tired of hearing me talk, but I’'m gonna say this anyway...’ I so admired him
for his tenacity, his evident leadership that his teachers encourage—his moxy. Yes, the
way he expressed himself, along with several other students, really made me understand
how the events of a year ago that day had affected our children. Hm, I could see that
young Michael would be (probably already is) a force to be reckoned with...It did my
heart good to see all those children stand up in front of their peers and talk of hope, and

promise with such immediacy and conviction...”
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5.6.2 Shared Inquiry Case Study #2—Cross Cultural Exchange
“Imagine there's no countries,
It isn’t hard to do,
Nothing to kill or die for,
No religion too,
Imagine all the people
living life in peace...”
John Lennon, Imagine’

6
The relevance of Footsteps: Tracking Cindy’s Trek (F:TCT) will be judged by the
authentic cultural content of each Cinderella variant and their interconnection. My
second case study analyzes the collaborative project BookMarks, a cultural exchange
program of Chicago Public School (CPS) students. Cultural exchange honors the identity
of communities. Daisaku Ikeda described the potential of art to reveal a common
humanity:

A living work of art is life itself, born from the dynamic fusion of

the self (the microcosm) and the universe (the macrocosm)... If we accept

...the interconnection of all living things, then art becomes the elemental

modality through which humans discover their bonds with humans,

humanity with nature, and humanity with the universe.'”’
Chicago, in this case the macrocosm, is known to have both extraordinarily diverse and
essentially segregated neighborhoods. BookMarks provided an opportunity to challenge

the precepts of collaboration and cultural exchange via artistic endeavors within a

microcosmic laboratory of two unique neighborhoods each rich in cultural diversity.

1% Released: 9/9/71 Music by: John Lennon Lyrics by: John Lennon Produced by: John Lennon, Yoko

Onno, and Phil Spector. Engineers: Philip McDonald, Eddie Klein, Eddie Offor, Eddie Veal, Eddie Beer
Cover design: Yoko Ono. On 12/08/80, Mark David Chapman fatally shot Lennon at the entrance to his
home at the Dakota in NYC. Almost immediately after the assassination, prayer vigils were formed both at
the Dakota and Roosevelt Hospital where fans mourned and sang Lennon songs. An area in Central park
was later designated as Strawberry Fields (another Lennon song) where a large mosaic spells out /magine
in memorandum.

""Daisaku Ikeda, “Academie des Beaux-Arts (Academy of Fine Arts) of the Institute de France, Paris, June
14, 1989,” in A New Humanism: The University Addresses of Daisaku Ikeda (New York: Weatherhill, Inc.,
1995), 4-5.
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I designed BookMarks as an innovative outreach program that guided CPS sixth grade
students through the creation, exchange, and exhibition of artists’ books. Participants
were drawn from two elementary schools, one located on the north side of Chicago and
the other on the west side. (One large class on the west collaborated with two smaller

classes from the north side school.)

BookMarks involved a unique convergence of three distinct talents: 1) graduate
administrators and artists from the School of the Art Institute of Chicago (SAIC), one of
the most prestigious art schools in the country 2) Screen Actors Guild (SAG) members
facilitating Shared Inquiry dialogue through the BookPALS (Performing Artists for
Literacy in Schools) program and 3) renowned Chicago Children’s Museum staff,

specializing in children’s exhibitions and programming.

The team of administrators, CPS contacts, and artist mentors agreed upon two questions
as a strategy for designing the artists’ books and facilitating the subsequent Shared
Inquiry dialogue:

*  What is the culture of my classroom?

* What do I contribute to it?
The students were required to answer the above questions within the context of their
individual artists’ books. Students of African-American, Anglo-American, Bosnian,
Costa Rican, German, Guatemalan, Mexican, Peruvian, Filipino, Polish, and Puerto

Rican cultures were represented in the program. The adult collaborators represented
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diverse cultures, too. The evolution of the artistic and administrative communication
mirrored the effort of the CPS students, a process worthy of investment.

While recognizing that communities are internally diverse and evolving,

we can still say that John Dewey’s idea makes sense, that art ‘expresses

the life of a community’...Dewey thought we must learn the language of art by

entering into the spirit of the relevant community.'®
After the CPS students received an introductory presentation by Doro Boehme curator of
the Joan Flasch Artists’ Book Collection with the history of and various examples of
artists’ books, teams of SAIC artists were scheduled to mentor the students of both
schools twice a week over two months time. Under the guidance of SAIC writing
mentors (and CPS teachers in the intervals between mentor visits) participating students
developed their response to the project’s key questions through journaling. The text for
each artists’ book was garnered from the journal entries. SAIC arts education grads and

print media artists guided the participants in building the visual components of the artists’

books.

Throughout the creative process the CPS students anticipated sharing their books with

their cross-town collaborators prior to the public exhibition at the Chicago Children’s

109

Museum ~ The students, facilitated by BookPALS volunteers, had the opportunity to

108 Cynthia Freeland, But Is It Art? (New York: Oxford University Press, 2001), 87.

1% The books were later exhibited in two Chicago Public Library Branches (Lincoln/Belmont and Theodore
Roosevelt), and at the SAIC John M. Flaxman Library. In addition all books remain posted in the Photo
Gallery on the BookMarks website http://www.artic.edu/~ewinet/

Photo Gallery, “http://www.artic.edu/~ewinet/photogallery,” Photo Gallery (accessed 04/08/04).

Garcia’s Class, “http://www.artic.edu/~ewinet/artistsbookgallery/bookmarksrev/photogallery-blaine-
garcia.html,” Garcia’s Class (accessed 04/08/04).

Harwig’s Class, http://www.artic.edu/~ewinet/artistsbookgallery/bookmarksrev/photogallery-blaine-
harwig.html, Harwig’s Class (accessed 04/08/04).

Lewis’ Class, http://www.artic.edu/~ewinet/artistsbookgallery/bookmarksrev/photogallery-galileo.html,
Lewis’ Class (accessed 04/08/04).
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examine and read the exchanged books in their own classroom; a familiar and safe
environment to engage in Shared Inquiry discussions about the cultural content of the

artwork.

It was interesting to note that upon completion of the books (prior to packaging for
exchange) the students formally presented their work to one another and SAIC mentors.
One class in particular has a long history with Shared Inquiry and the students naturally
engaged in a discussion of the books employing all of the techniques. For example, a boy
who had a life threatening disease was certain that his classmates hated him had listed the
reasons he had drawn that conclusion within the text of his artists” book. His classmates
were adept at framing the three types of Shared Inquiry questions''® (inserting follow-up
questions as needed) to dispel his assumptions. The students’ relationships were fortified
by a transformed perception of one another through their artwork beginning with the text.

The class was energized and eager to meet their counterparts.

BookPALS volunteers were trained by the Great Books Foundation in Shared Inquiry
techniques to facilitate the exchange of the completed artists’ books. All of the artists’
books were available and utilized throughout the training workshop. The volunteers were
relieved to have had the opportunity to work with the books prior to leading a classroom
discussion. BookPALS were astonished at the content of some of the books and the

honesty with which the students had presented it.

1% See page 54.



Footsteps: Tracking Cindy’s Trek 74/137

BookPALS volunteers were scheduled in teams (over two weeks time) to read-aloud the
books produced by one school to the students of the other school and vice versa. They
then lead the classes in Shared Inquiry discussions about the contents of each book.
Depending on the size of the class and the physical restraints of each classroom, the
teams worked as a single unit to an entire class or the team split the class into smaller
discussion groups and worked independently. The actors engaged the students in thought
provoking dialogue about how their cross-town collaborators chose to answer the

project’s essential questions.

Within the discussions, the students demonstrated a profound curiosity about the lives
and interests of their cross-town counterparts, in general and in comparison to their own.
They were quick to notice the various levels of information disclosed between the three
classes. The processes of Shared Inquiry enabled the participants to engage in respectful
study (fully acknowledging that their own work was in the hands of their cross-town
collaborators) of the text and artwork contained in the artists’ books and to prepare to

finally meet one another at the exhibition.

The artists’ books proved to be an effective conduit through which both specific and
global questions of cultural awareness could be posited for discourse. Centered upon the
books, the Shared Inquiry discussions often transformed into an opportunity to speak
about issues in their classes, neighborhoods and in the world. They discovered that their

concerns were similar. Students often noted in their journals realizations that surfaced
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within the discussion groups. Within the Shared Inquiry discussions the students prepared

questions to ask their counterparts upon meeting at the exhibition

BookPALS volunteers also noted that the students paid attention to the aesthetic
construction of the artists’ books. In their discussions students noted their counterparts’
choice of materials and assemblage techniques, making comparisons with their own work
and that of their classmates; including an awareness of handwriting variations in skill and
style. The Shared Inquiry discussions heightened the students’ consciousness of the
techniques used by artists’ in their books. Students questioned individual choices strictly

out of curiosity, rather than dismissing any of the artwork as inferior.

Included in the exhibition programming at the Chicago Children’s Museum, student
representatives from each school reflected on the value of the BookMarks project from
their point of view:

(West side student)...I just want to say that it was a great experience
for my class and I, that we got to make our own books. It was kind
of hard because it was personal, but making these books—we got to
express our personal feelings and our culture.

(North side student)...Our classroom, room 304 is very unique. We
are like a ‘family.” We are different in many ways. We come from
different neighborhoods, countries, and we have different backgrounds,
but we all get along really well That’s why working on this project was
so fun for us. It let us express our thoughts and feelings about our lives
and classmates, which brought us even closer...got to hear the stories
from the (west side ) students.

Individual concerns in today’s world have focused on economic sustenance, minus an
awareness of the universal toll for such single-mindedness. BookMarks, and similar

initiatives, that provide opportunities to train children to develop imagination coupled
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with curiosity to seek authentic wisdom rather than parroting opinions, is required for
Suzi Gabliks’ call for reenchantment:

...reenchantment...means stepping beyond the ... whole objectifying

consciousness of the Enlightenment—in a way that allows for a return

of soul. It also refers to that change...in the general social mood toward

a new pragmatic idealism and a more integrated value system that brings

head and heart together in an ethic of care, as part of the healing of the world.'"!
Our children require a forum to develop navigational skills in a globalized society. These
skills are not yet second nature to the adults who share responsibility for their training.
Footsteps: Tracking Cindy’s Trek purports to contain opportunities for children to create
value while discovering authentic likenesses and differences among cultures. BookMarks
proved successful at achieving such an agenda within a microcosm by providing a
platform for inquiry and discussion. F:7TCT will tackle the same issues of relationship in

a macrocosm. It is one step towards challenging an imbalance of vision in postmodern

society.

"Suzi Gablik, The Reenchantment of Art (New York: Thames and Hudson, 1991), 11.
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5.6.3 Shared Inquiry Case Study #3—Deconstructing the Cinderella Icon

“What’s the good of being good
If everyone is blind
And you’re always left behind?
Never mind, Cinderella,
Kind, Cinderella—
Nice good nice
Kind good nice—*
Stephen Sondheim, Into The Woods'"?

Idries Shah, (1924-1996) Suffi historian, prolific Afghan writer and collector of
mythological tales the world over, recognized the value of tales and their transport over
time.
This form of culture (tales) remains when nations, languages and faiths
have long since died. There is an almost uncanny persistence and durability in the
tale which cannot be accounted for in the present state of knowledge. Not only
does it constantly appear in different incarnations which can be mapped...but
from time to time remarkable collections are assembled and enjoy a phenomenal
vogue: after which they lapse and are reborn, perhaps in another culture, perhaps
centuries later: to delight, attract, thrill, captivate yet another audience....'”
Footsteps: Tracking Cindy’s Trek (F:TCT) relies heavily on the pretext that children
share an interest in the Cinderella fairy tale. My final Shared Inquiry case study was an
attempt to ascertain the truth of that premise on a local level while examining the value of
Shared Inquiry discussions with regard to accessible variants. To that end, I secured the
support of a north side elementary school. With the cooperation of the librarian, I was

able to schedule one-hour read-aloud sessions, once a week, over a three week time

period with second grade students. One class of second grade students participated the

"2 Into the Woods (ITW), Music by: Stephen Sondheim Lyrics by: Stephen Sondheim Book by: James

Lapine Directed by James Lapine. /nto the Woods won the1988 Tony award and the 2002 Tony for Best
Revival of a Musical. This Broadway musical intermingles several fairy tales (Jack in the Beanstalk,
Cinderella, Rapunzel, and Little Red Riding Hood) even imagining what happens during “happily-ever-
after”? Moral of the production demonstrates cause and effect and the interdependence of a community.
ldries Shah, World Tales: The Extraordinary Coincidence of Stories Told in All Times, In All Places
(London: The Octagon Press, 1991), intro.
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first two weeks and an alternate class joined the readers in the third and final week. The
reading and discussions were held in the library enabling each class to be separated into
four undisturbed groups.

Deconstructing Cinderella

-Purpose
The purpose of my work was to survey the level of a sustained interest in multi-cultural

Cinderella stories among second grade students, if any existed. I determined this by
reading aloud alternative versions with different cultural perspectives, and by engaging
children in Shared Inquiry discussions about the individual stories, comparing versions,
and asking children about their preferences. I needed to gauge interest before proceeding
with the exhibition. In addition, I needed to expose any sexual bias and determine the

ability of Shared Inquiry to facilitate genuine responses to multiple cultural variants.

-Methods
The readers were made up of nine BookPALS all of whom had participated in the

previous Shared Inquiry case studies. The readers were supplied with access to the

following 13 versions of Cinderella:

Abadeha (Philippines)
Angkat (Cambodia)
Cinder Edna (USA)
Domitila (Mexico)

Fair, Brown, and Trembling  (Ireland)
The Gift of the Crocodile (Indonesia)

Golden Sandal (Middle Eastern)
Korean Cinderella (Korea)

Mufaro’s Beautiful Daughters (Africa)

Paper Bag Princess (USA)

Persian Cinderella (Persia)

The Rough Face Girl (Algonquin Indian)

The Way Meat Loves Salt (Poland/Jewish Tradition)
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They were also given the choice to read any other Cinderella version. Most readers
found that two books could be read and discussed in the allotted time frame. The readers
were sent correspondence that reviewed the elements of leading a Shared Inquiry
discussion. In addition, they were supplied with sample interpretive and cluster questions
taken, with permission, from a Junior Great Books unit on Charles Perrault’s version of

Cinderella for reference in designing questions for the Cinderella editions read.'™*

-Outcome
I considered whether boys would be disinterested in a discussion about Cinderella. I was

among the scheduled readers during the first week, and my group was comprised
primarily of boys. They were fascinated with any reference to magic and mysticism in
the unfamiliar variants. They were also extremely interested in interpreting the
illustrations. These boys could not wait for a formal discussion. They offered, defended
and reconciled their arguments with enthusiasm. They were quick to comment on the
social behavior of all characters, explaining the convention of cause and effect
throughout each story. They were neither offended nor disappointed in the choice of

reading material.

While the girls easily made the connection that the stories were Cinderella adaptations,
the boys were busy investigating the details of the selected stories with little reverence or

contempt for Cinderella characters. The librarian and teacher both noticed that several

% See: Appendix 11 Junior Great Books Shared Inquiry Cinderella Questions
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students selected Cinderella variants from the shelves immediately after the read-aloud

indicating a sustained interest.

The readers stipulated that their students were engaged by and enthusiastic over

the various Cinderella '”* stories. One volunteer noted, “They were fully engaged:
mouths open, eyes wide and faces full of expression, quiet until their emotion just made
them respond vocally.” As each unfamiliar element surfaced, the students put forward
their interpretations with enthusiasm or asked for clarification of details (e.g. The
students offered many observations and questions about the Jewish culture depicted in
Meat Loves Salf). Some readers made use of library maps to address the inevitable
geographical questions allowing the children to find the origin of the variant’s location in
relation to where they live or where their relations live. It was customary for the students
to interrupt the reading with their prophetic announcements regarding the ultimate

outcome of each character.''®

A solitary complaint from readers and students alike related to the length of a select
number of the variants. A standardized illustrated picture book generally follows a
predictable layout of 32 pages. Students have been indoctrinated with that span of
attention. The versions of Cinderella depicting other countries or cultures often require

descriptive information about cultural practice or ritual. Typically, this additional

"% See: Appendix 1 2004 Accessible Cinderella Variants- An Annotated Bibliography to fully understand
the plot of each Cinderella version cited within the reader’s evaluations.

"6 The students were particularly enchanted with illustrations that were an alternative to the familiar
images created for Charles Perrault’s version of the tale. Gone were the dresses of tulle and glass slippers
replaced by vivid color schemes illustrating the authentic costume, architecture, and ecosystem of each
variant. Such enthusiasm will be crucial to F:TCT (Phase One). The illustrations will provide accessibility
to the storyline when students initially engage with foreign texts.
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information is compiled at the end of the story in the form of resource and glossary
pages. Stories that translate resource information into vivid illustrations were more

popular.'"”

The students recognized immediately that the stories were Cinderella variants. A number
of the stories include ‘Cinderella’ in the title leaving no doubt. The teachers may have

prepared them. One class had completed a unit on Cinderella and was very familiar with
variants and certainly the original class that returned for a second week was aware of the

content. Their familiarity did not dampen their interest or enthusiasm.

Some discussion groups identified archetypal characters, especially the stepmother and
sisters, as a means of definitively identifying a tale as a ‘Cinderella’ story. They hastened
to report any modification in the familial structure that they were accustomed to (e.g. the
number of siblings, biological or step, which Cinderella has to contend with). The
students acknowledged the presence of an archetype father in most stories who neglected

the Cinderella character and found him to be “disrespectful.”

The students identified likenesses and differences between the cultural variants with the
eagerness of discovering prized items on a treasure hunt. They made note of the different
modes of cruelty and retribution employed by the stepsisters and mother. They were
fascinated by the magic and mysticism that produced animals to assist despairing

Cinderella characters in need. Awareness of magical devices and characters were

""" Domitila contains many Spanish passages and phrases requiring an added level of attention by both

reader and student. Fair, Brown, and Trembling written in the vernacular was too lengthy for the attention
span of most, even with its alternative plot line and pop out cardboard characters.
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superseded by a focus on food in Domilita indicating that broad generalizations were

readily challenged.

-Analysis
The Shared Inquiry discussions enabled the students to weigh both pros and cons of each

variation including the frequent replacement of a single fairy godmother with a squadron
of magical creatures (or the Spirit of the Forest) all eager to support Cinderella. Students
also uncovered moralistic notions including: the “strength of a compliment,” and the after
effects of “showing off.” Mufaro’s Beautiful Daughter prompted discussion over “who
do you show your true self to, someone who treats you nice or someone who treats you

bad?”

Frequently the Cinderella discussion revealed comparable episodes, behavior, and
concerns drawn from the student’s lives. The students corresponding issues included:
parents making decisions about marriage partners based upon fiscal plans or constraints,
terrorism inflicted by bossy teasing cousins or siblings. They made every effort to
empathize with the main character often drawing upon their own experiences. Several
variants depict the main character with an identifying facial mark of imperfection. Some
children seized the opportunity to speak about the discrimination or ridicule they
experience with regard to their own physical limitations. Establishing a bond with the

character seemed to enhance the reading experience.

The students exhibited no restraint in speaking authentically. They had no reservations

about expressing their opinions based on evidence presented in the text. Readers found
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themselves double checking the sources amazed at the actual retention of participants
who cited text material verbatim. Students were eager to search the text to back up
contentions about character, plot, and cultural context. A special education student,
typically quiet, assertively proposed a moral argument with evidence taken from the text

to classmates, teacher, librarian and reader with unrestrained excitement.

Participating students were accepting of one another’s contributions to the Shared Inquiry
discussion. Far from being argumentative with one another, they showed a genuine
interest in the expression of ideas posited by their classmates. In several cases, the
students altered their choice of a favorite edition based upon the concrete arguments

of their cohorts. In general, the students were comfortable listening to, accepting and

replying to one another’s vision of each variant.

-Conclusions
Analysis of the reader’s response indicates that both second grade classes demonstrated

an interest in divergent adaptations of a familiar Cinderella text. (It should be noted that
the readers were drawn from diverse cultural backgrounds, at times selecting adaptations
that resonated with their personal experience or choosing editions in contrast to their
circumstances.) It is interesting to note that one class was scheduled for two consecutive
weeks, and the other second grade class had just completed a unit on Cinderella. Given
those circumstances, the students did not express a sense of tediousness with the extended
focus on a familiar central character. In contrast, they were eager to demonstrate
previously held knowledge while discussing the plot points, consequences, and

symbolism within their newly accumulated references. I did not participate as a reader
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after the first scheduled meeting. For the remaining sessions, I sat in or nearby the
groups to take note of students’ participation. I was aware that the students often took
time to digest new information reviewing the text and searching the illustrations for hints
of clarification. In the end, I was convinced that children are and will be interested in
discovering the global differences a single tale has to offer. Far from being ephemeral,

Cinderella continues to speak to children.
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Chapter Six Curricular Theory

6.1 Visual Thinking Strategies (VTS)

As a complement to the Shared Inquiry discourse regarding text, I sought a like-minded
approach for children to engage with the visual components (illustrations, linguistic

symbols, and 3-D design) of Footsteps: Tracking Cindy’s Trek (F:TCT).

With the weight of importance resting on the illustrations of F:7CT, I found in Visual
Thinking Strategies (V'TS) the technique I was searching for. The Deconstructing

Cinderella Shared Inquiry case study demonstrated that children engaged with cross-

cultural materials depend on illustrations to access further understanding of context. ''®

VTS celebrates discourse among children, acknowledging that providing a safe
environment for respectful debate sets forth momentum for cognitive growth. VTS uses

works of art to develop a child’s visual literacy.

The foundation of VTS curriculum (based upon a body of empirical findings) is centered
on the following strategies:'"”

* Employing art as a means to train students in visual literacy polishing the
following skills: observation, cognitive, and communicative, (verbal/language,
and writing/computer).

* Facilitated discussion, allowing students to respectfully apply evidential reasoning
to decipher complex problems.

* Utilizing community resources to accentuate the student’s link to artwork.

* Satisfying state standards in art, language and social studies.

* Improving reading and writing test scores.

¥ See page 80-81.
9 VUE, “What is VTS?” VUE http://www.vue.org/whatisvts.html (accessed 03/20/04).
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Psychologist Rudolf Arneheim acknowledged a concrete link between vision and
learning beginning with infancy when one learns to distinguish, categorize, and classify
objects, people, colors, and occurrences. Jean Piaget, a developmental psychologist,
recognized that the cognitive interface includes images. Another developmental
psychologist Abigail Housen has devoted her research to the viewing process and the
stages of aesthetic development. Housen’s research addresses how people interact with
art, specifically their thoughts and verbal reactions. With her research associate Karin
Kearney DeSantis, Housen studied thousands of art-viewers using her Aesthetic
Development Interview (ADI). They identified five developmental stages. All viewers
align with one of those five stages or with one of five transitional stages. The majority of
viewers were found to be in the early stages of aesthetic development and follow a course

of advancement through the stages.

Phillip Yenawine,'* Director of Education at the Museum of Modern Art, had been
searching for a more effective means of delivering museum education when his research
led him to Housen in 1988. Housen and Yenawine’s collaborative efforts initially
focused on assessing MoMa’s educational programming. Their first discovery revealed
that both participating teachers and students were “beginning viewers.” Neither had much
experience at looking at art and their interpretations were quite simple. By comparison,
MoMa’s education programs were designed for far more experienced viewers. The team
created new programs revealing that ‘beginning viewer’ teachers, with proper training,

could facilitate students’ considerable growth in art viewing and learning aptitude. From

129 Philip Yenawine’s curriculum vitae is posted on the VUE web sight. VUE: Visual Understanding in

Education ©2001 http://www.vue.org/ VUE, “Yenawine’s cv,” VUE
http://www.vue.org/download/cv_Yenawine.pdf (accessed 03/20/04)
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these early results the team determined to produce classroom curriculum of their

. 121
techniques.

Research concludes that VTS produces measurable growth across learning abilities,
cultures, language and ethnic backgrounds. Children develop cross-curricular
competencies because VTS engages their curiosity and motivates participants to transfer
reinforced skills to other material. VTS does not teach art. It utilizes art to teach critical
thinking, communication skills, and visual literacy to youth. Development is motivated
within three categories: viewing art of growing complexity, replying to developmentally-
based questions, and participating in group discourse facilitated by teachers. Typically,
when students participate in 10 VTS lessons within an academic year, their average
sentence length improves. By developing discussion skills, substantial improvement is

made is the ability to form and complete thoughts within a sentence structure.

In defining visual literacy Yenawine states:

Visual literacy is the ability to find meaning in imagery. It involves a set

of skills ranging from simple identification —naming what one sees—to
complex interpretation on contextual, metaphoric and philosophical levels.
Many aspects of cognition are called upon, such as personal association,
questioning, speculating, analyzing, fact-finding, and categorizing. Objective
understanding is the premise of much of this literacy, but subjective and
affective aspects of knowing are equally important.'*

! Visual Understanding in Education (VUE), a non-profit organization was created in 1995 to realize and

test Visual Thinking Strategies (VTS). VUE conducts research and publishes curriculum materials for
primary schools. See: VUE, “Who is VUE?” VUE http://www.vue.org/whoisvue.html (accessed
03/20/04) for background and history.

122 VUE, “Thoughts on Visual Literacy,” VUE
http://www.vue.org/download/Thoughts_Visual Literacy.pdf (accessed 03/20/04) Thoughts on Visual
Literacy was originally published in Handbook of Research on Teaching Literacy through the
Communicative and Visual Arts.
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In 1991, the collaborative efforts of Yenawine and Housen produced MoMa'’s initial
three aesthetic stages. The stages are not age specific. Many beginning viewers are
middle aged or older.'” For the purposes of F:TCT, my concern lies solely with the
beginning viewer. The Stage One viewer is primarily a storyteller. While absorbing the
substance of an artwork, they weave a narrative based on personal biases, associations,
memories, and reasoning. Emotions color their judgments. Interpretations may or may

not include the artists’ original intent.

Selecting artwork to match the criteria known for a given stage increases the absorption
of the viewing encounter. The selection of artwork essentially becomes a blueprint for

structured learning experiences, promoting the participants’ discovery while presenting
challenges appropriate to the viewer’s stage of development. Likewise, the discussion

questions develop sequentially in specificity and degree of difficulty.

6.2 VTS Curriculum Outline (K-5)'**

The classroom teacher teaches ten VTS lessons within an academic year. Typically,
grades 3-5 schedule a field trip to an art museum for the final meeting. Each lesson
centers on a facilitated discussion of thoughtfully selected images from various cultures,
eras, and of different mediums. Participants are given time to examine the image (grades
K-2 are shown poster-size reproductions, grades 3-5 are shown slides) in silence. The

discussion begins with the specific non-directive question “What’s going on in this

12 See: Yenawine, Phillip. “Jump Starting Visual Literacy,” 4t Education, January 2003, 7-8.
124 VUE, “What is VTS?” VUE http://www.vue.org/whatisvts.html (accessed 03/20/04).
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picture?” and continues with “What more can we find?” All participants are inspired to
inspect and analyze the artwork, followed by probing questions. Throughout, the
participants are required to support their interpretations with evidence. The teacher will
assist by asking, “What do you see that makes you say that?” The teacher ensures that all
responses are heard and acknowledged, by physically pointing to what is referred to
while paraphrasing what has been said. The teacher links participants’ answers, enabling
them to see the various points of view expressed. The teacher is responsible to facilitate
the students’ developmental processes. The teacher’s opinions and personal agenda are
irrelevant to the VTS discussion. A typical VTS scenario includes observations of
artwork, development of perspective, expression of opinions, reflection of multiple
viewpoints, group speculation, debate or building upon ideas, and a revision of
conclusions. A California classroom teacher profiled in print for his practice of VTS
said:

... he enjoys the discussions, because there aren’t many opportunities

during a typical school day for a teacher to listen to a student. “It seems

to bring some authority and voice back to the student...”'*
In summary, VTS teachers invite participants to absorb the picture. They do not lead the
viewer and cannot have an agenda. They wait for a response and apply no pressure.
Teachers physically point to what participants refer to and paraphrase their responses
without additions. It is essential that teachers listen to participants without judgment.
Another requirement of VTS teachers is to link comments together to demystify

alternative viewpoints.

125 K athleen Sullivan “Artistic Impressions Program at Elementary Schools Empowers Kids in ‘Visual
Thinking.” San Francisco Chronicle, February 13, 2004
http://www.sfgate.com/cgibin/article.cgi?file=/chronicle/archive/2004/02/13/WBG6G4RKNM 1.DTL
(accessed 04/03/04).
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Veteran docents generally resist adapting to VTS while new recruits are delighted to have
the opportunity. A VTS museum visit is quite the contrary from the death march that
begins in the Art Institute with Warhol’s Mao and ends with the impressionists. At best,
VTS participants interpret five individual artworks per museum visit. For the seasoned
docent, required to digest and memorize volumes of material related to a permanent
collection or touring exhibition, their knowledge and training becomes extraneous with

regard to VTS.

6.3 VTS Docent Training

-Purpose
With this in mind, I approached Dori Jacobsohn (Manager, Studio and Family Programs

at the Terra Museum) who was trained in VTS by Philip Yenawine, about the possibility
of her training docents for the exhibition Amazwi Abesifazane: Voices of Women
presented in The School of the Art Institute of Chicago’s Betty Rymer Gallery. I felt it
would be very beneficial to witness the degree of difficulty or ease at which a novice
facilitates VTS. I needed to more fully understand the application of a VTS curriculum to
determine if the techniques would serve both a web-based and actual exhibition of
F:TCT. Dori agreed to do a workshop for potential docents at the Betty Rymer on March
31, 2004 with the understanding that further coaching would be required.

-Method
Eleven docents were recruited and attended'*® VTS training led by Dori.'”’ Among the

recruits were artists, art educators, art historians, and art administrators. Dori facilitated a

VTS discussion using Jan Vermeer’s The Art of Painting. She demonstrated the

126 See: Appendix 12 Participant Consent for Taping of Training Demonstration
127 See: Appendix 13 Visual Thinking Strategies (VTS) Training Demonstration with Dori Jacobsohn DVD
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importance of the wording used within VTS. For example, a VTS facilitator using the
language “What do you see that makes you say that?” focuses participants solely on the

images within the artwork under discussion.

-Implications
One of the art historians was disturbed that there were distinct narratives expressed about

The Art of Painting that bore no relation to the historical context of the painting or its
subjects. We were reminded that VTS is a curriculum to teach visual literacy, enabling
participants to find meaning in the imagery. It is not essential that students know or
memorize facts related to an artwork. All loyalty is devoted to the beginning viewer,
who is striving to develop an ability to perceive and communicate those perceptions and

reasoning to others.

Typically, individuals in a museum do not fully engage with images. They barely glance
at individual works as they race from gallery to gallery. VTS is contrary to that beat the
clock mentality. “What else can you find?” encourages VTS participants to remain with
an image past the first blush. By through examination and discussion the participants
develop confidence in their abilities to perceive and respond to images. Physically
pointing to the areas spoken of ensures that the students’ opinion is validated and
supported without judgment. Paraphrasing of each response makes certain that the entire

group hears each response and that the respondent was not only heard but understood.
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-Results
Two volunteers tried their hand at facilitating; one with Hollis Sigler’s Some Days You

Feel So Alive and the other with an example of the South African memory cloths. The
volunteers quickly realized facilitating VTS requires absolute focus on the respondents.
In order to paraphrase, one has to listen with intent to communicate an identical thought
process. By recalling the artists’ intent the facilitator looses the respondent’s immediate
connection and thereby with the entire group. The volunteers confirmed that while VTS
appears relatively easy to facilitate, that is not the case. Those who facilitate VTS, either

in a classroom or in a museum setting, have gone through extensive training.

-Conclusions
VTS provides an invaluable lesson about perception. Discovering ones’ voice, once

jeered at as psychological babble, has become a badge of achievement. So too, should we
celebrate the discovery of perception. To facilitate a child’s undaunted pursuit of
awareness can only produce benefit. The value of assisting in that process is worth any
initial discomfort in training. In the end, I believe that facilitators surely increase their

own levels of observation and awareness by association and practice.

We are always free to take in the aesthetic dimension of an experience, to
see objects and events not solely in terms of where they lead or how

they might serve us but also as centers of attention in their own right.

Our failure to partake of life’s richness, to enjoy its qualitative immediacy,
leaves us divorced from the here and now, vainly directing our thoughts
and aspirations toward an imagined future that never arrives.

128 Philip Jackson, John Dewey and the Lessons of Art (New Haven: Yale University Press, 1998) 66-67.
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Children logging on to F:TCT website will have the opportunity to develop their visual
literacy by engaging with artwork from around the globe. Atypical to the authentic

practice of VTS, that same child will then be encouraged to engage with the text. (In its
purist form, VTS is not concerned with text-based literacy.) In each instance, there is a

consistent pursuit of inquiry and an exchange of evidence-based dialogue.
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Chapter Seven- Conclusion
7.1 Lacing It All Together
By utilizing cognitive and aesthetic developmental criteria in relation to a child’s
burgeoning artistic consciousness an authentic individual perspective can be fostered
while simultaneously intercepting stereotypes. Training children to broaden their critical
thinking and communicative skills via an inquiry of multiple art forms should be
fundamental to public school curriculum. Art provides an ambiguity that taps those
skills. By exploring craftwork central to any culture, children may expand their
consciousness in humanity as well as aesthetic awareness. Students who are encouraged
to inquire about their surroundings develop as citizens.
There’s so much room for art in the practice of living, in how we organize our
lives and how we improve them, that the idea of confining art to what we hang
on walls is a pathetic failure of theoretical as well as artistic imagination.'*
My assertion that rather than teaching children about fine art, art can educate children
about the world, is based upon an observation that when children are introduced to art it
is often an intellectual exercise in status perception. Particular attention is paid to
celebrated visual art, in the same way that authors of distinction are unanimously
identified and added to a syllabus. The art product (text or visual) is often valued over
the artistic process. In the art world, a work appraised at a certain monetary value
surpasses outsider art or craftwork. For children, the business of the art world is
irrelevant, whereas the process of discovery and imagination are critical to their

development. Great masters need not shoulder exclusive training in aesthetic awareness.

129 Richard Shusterman, “Breaking Out of the White Cube” in Conversations Before the End of Time, ed.
Suzi Gablik (New York: Thames and Hudson, 1995), 264-5.
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Children can discover shape, color, intent, and execution of design in the images that they
interact with daily. In the same vein, students are beleaguered with text-based media that

is ripe for investigation of content, style, and structure.

By lacing the values of Shared Inquiry with those of Visual Thinking Strategies, the
curriculum for Footsteps: Tracking Cindy’s Trek will engage students in interdisciplinary
evidence-based discourse. Both methodologies celebrate the process of investigation.
Each approach encourages enriching conversation that acknowledges multiple
perspectives. Providing an interdisciplinary exhibition as a context to exercise those
abilities ensures that a broad spectrum of taste and imagination will be tapped. Calling
upon a familiar archetype character to stimulate interest in distant locations will increase

an awareness of unfamiliar cultures around the globe while broadening the conversation.

7.2 Next Steps
To that end, I propose that both methodologies be expanded to include a comparative

element. Currently each praxis is designed to focus attention on a single artwork for an
exhaustive investigation. I suggest F:TCT"s potential value would increase by a.
combining both methods to mine the text, illustrations, and shoes of each exhibited
variant, and b. comparing the discovered ‘evidence’ of each artwork. By incorporating
an examination of contrasting interpretations within each discipline, I expect students will
increase their overall global awareness while building upon a skill set anchored in critical

thinking and communicative skills.
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I recommend that a pilot program be established to build, test, and refine all exhibition-
related curriculum prior to launching Phase One of F:TCT. I further suggest a possible
relationship with The University of Illinois at Chicago’s Contemporary Community
Curriculum (CCC), *° under the direction of Olivia Gude including a collaborative
association with Chicago Public Schools or the Chicago Park District to realize that
agenda. The mission of the CCC is compatible with that of the F:TCT exhibition. Ms.
Gude’s practice as a community muralist coupled with her commitment to the
enhancement of art curriculum unites aesthetic awareness, theory, and community via

dialogue and collaborative projects.

I will approach the International Federation of Library Associations and Institutions
(IFLANET) to advance my survey (given to Chicago Teacher Librarian Association) of
currently available Cinderella variants and assess a sustained global interest in the tale. I
may discover potential recipients of the shoebox stories for Phase Two of F:TCT through

this organization as well.

139 “The Contemporary Community Curriculum Initiative explores the proposition that teachers who
collaboratively contextualize the making, understanding, and valuing of art within larger cultural
frameworks of community, identity, agency, democratic control, and quality of everyday life, will create
dynamic art curriculum that engages students in learning about art through authentically representing
contemporary cultural discourses.”

University of Illinois at Chicago UIC Spiral Art Education, “CCC Initiative,” University of Illinois at
Chicago, file://C:\WINDOWS\TEMP\RpiH8H7P.htm (accessed 11/11/03)

Olivia Gude is assistant professor of art and design and coordinator of art education as well as director of
CCC. Her murals are seen all over the Chicagoland area. She is a longstanding member of Chicago Public
Art Group and was awarded the Illinois Governor’s Award for Excellence in Downtown Revitalization.
University of Chicago Magazine June 1996, “Local Color,” University of Chicago Magazine June 1996,
http://magazine.uchicago.edu/9606/9606Murals.html (accessed 11/11/03)
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I will pursue a collaborative relationship with The International Board on Books for
Young People (IBBY)."' IBBY, a non-profit international network (with official status in
both UNESCO and UNICEF) whose mission is similar to that of #:7C7, is made up of
over 60 National Sections across the globe. Membership includes “authors, illustrators,
publishers, editors, translators, journalists, critics, teachers, university professors,

132 .
” °“ The combined resources

students, librarians, booksellers, social workers and parents.
of IBBY will provide an international network from which to begin to assemble the
collaborative artistic and administrative team of :TCT. The organization has proven to

be a vital force of advocacy for the international rights of children including the

distribution of books to children of all nations.

In like manner I will contact Hoopoe Books a division of The Institute for the Study of
Human Knowledge as a potential publisher for the shoebox stories of Phase Two of

F:TCT.

I will approach The National Center for Children’s Illustrated Literature (NCCIL)'> as

the potential (domestic) kick-off exhibition venue for Phase Two of F:TCT. The NCCIL

Bl «IBBY’s Mission includes the promotion of international understanding through children’s books,
giving children everywhere the opportunity to have access to books with high literary and artistic standards,
encouraging the publication and distribution of quality children’s books, especially in developing countries,
providing support and training for those involved with children and children’s literature, and to stimulate
research and scholarly works in the field of children’s literature.”

International Board on Books for Young People, “What is IBBY?” International Board on Books for
Young People, http://www.ibby.org/Seiten/02what_e.htm (accessed 09/13/03)

132 International Board on Books for Young People, “What is IBBY?” International Board on Books for
Young People, http://www.ibby.org/Seiten/02what_e.htm (accessed 09/13/03)

133 The NCCIL is a unique example of the power of a community committed to children and literacy. A
1995 feasibility study by arts researcher Nancy Pressley indicated a need for exhibitors of art from
children's literature. In 1996, the NCCIL was established as a collaborative effort of the Junior League of
Abilene, the Museums of Abilene, and a community, state and nationally based steering
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is a non-profit organization committed to recognizing and exhibiting excellent artworks

of illustrators while simultaneously promoting children’s literacy and art appreciation.

I will seek collaborative curatorial support in the form of exhibition catalogue essays
from a variety of perspectives including children’s literature (both text and illustration)
and cultural notions in relation to the design and function of footwear through the ages
and around the globe via Cindy’s journey. To that end, the following individuals
represent an informed academic perspective that corroborates the educational objectives
of F:TCT from which to begin my solicitation for collaboration:

» Janice M. Del Negro the director of The Center for Children's Books, a research
collection of recent and historical books for youth located at the Graduate School
of Library and Information Science at the University of Illinois.

» Elizabeth Hearne (President of USBBY, the United States chapter of the
International Board on Books for Young People) former children’s book editor of
Booklist and of the Bulletin of the Center for Children’s Books, she has reviewed
books for thirty years and contributes regularly to the New York Times Book
Review.

» Paula Quint, President of The Children’s Book Council, a non-profit organization
that encourages reading for enjoyment as well as instruction.

» Curator of the international exhibition Cinderella Goes to the Movies shown at

the Western Reserve Historical Society in Cleveland, Ohio.

committee.” National Center for Children’s Illustrated Literature, “About Us,” National Center for
Children’s Illustrated Literature, http://www.nccil.org/who_we_are.html (accessed 09/13/03)
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» Valerie Steele, Chief Curator of the Fashion Institute of Technology in New
York.
»  Lucy Pratt and Linda Woolley curators of London’s Victoria and Albert

Museum in the Department of Textile and Dress.

The proposed affiliations represent the next step towards Footsteps: Tracking Cindy’s
Trek. As in any collaborative endeavor, an actualized list of participants will undergo
transformation. Those individuals and organizations represented above share a
compatible mission or passion that would exponentially enhance the infrastructure of
F:TCT.

You find tracks and you follow them...Being exposed to the fact that

you can see these things, that they exist out there. You don’t

need a clear track in the mud. That’s why I say it’s like art. It’s like

pattern recognition. I’d heard for years that in other cultures the things

that are now called art in this culture were part of daily life. And this

is the doorway into that. Tracking utilizes a huge amount of what art has
been about, only it’s not a specialized, separate activity. It’s something
that allows you to be closer to nature and to realize that it all comes from
nature. It all comes from the earth and we just rearrange things obsessively.
Now we see tracks everywhere! '**

134 Rachel Dutton, “Doin’ Dirt Time” in Conversations Before the End of Time, ed. Suzi Gablik (New
York: Thames and Hudson, 1995), 76.
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Appendix 1

2004 Accessible Cinderella Variants— An Annotated Bibliography

Climo, Shirley. The Korean Cinderella. 1llustrated by Ruth Heller. Mexico: Harper
Collins Publishers, 1993.

Korea- Pear Blossom was born to parents who had sought a child of their own for
many years. They planted a pear tree in honor of her birth. Soon the elderly mother died
and the father remarried a conniving and resentful woman who also had a daughter
named Peony. The stepmother and sister, out of jealousy, tormented Pear Blossom
relentlessly. Each time she was assigned impossible tasks, magical creatures came to her
assistance enabling her to get the job done. A magistrate happened across her path. He
discovered her sandal, which had been taken off to remove a pebble and left behind in
Pear Blossom’s hasty retreat. The magistrate’s noblemen found her and to the dismay of
Peony and her mother, Pear Blossom and the magistrate were married in the spring.
(Based on three variations of a familiar Korean tale.)

Climo, Shirley. The Persian Cinderella. lllustrated by Robert Florczak. U.S.A: Harper
Collins Publishers, 1999.

Persia, India, and Arabia-Settareh (Star) was given her name because of a star
shaped birthmark on her left check. Her mother died immediately after her birth. While
growing up, Settareh was primarily in the company of her stepmother and stepsisters,
aunts and female cousins rarely seeing her father. As a result she was terribly lonely.
Her female relations were jealous of her beauty and delighted in humiliating her
whenever possible. One New Year the Prince Mehrdad invited all to the Palace for a
celebration. Settareh’s father gave each female coins to purchase cloth in the bazaar to
make new cloths for the occasion. At the bazaar Settareh gave her coins to an old woman
in need. With the few remaining coins she purchased a small blue jug that caught her
eye. She felt bad that she would not be able to attend the Prince’s celebration. She soon
discovered that the blue jug had magical powers. She was able to obtain the proper
clothing for the celebration by using the jugs magic. At the celebration no one
recognized her. All the guests assumed her to be a foreign princess. In her haste to leave
before being discovered a diamond bangle around her anklet slipped off and was left
behind. The next morning a stable boy found the anklet and took it to his master, and so
began the Prince’s search for the owner of the anklet. Once he found her the inevitable
marriage day was set. As the day approached the stepmother and sisters schemed to get
rid of Settareh by using the magic of her blue jug. The pottery yielded six hairpins that
they stabbed into her hair. Settareh was immediately turned into a turtledove. She flew
to the Prince who noticed the hairpins and removed them. As the final pin was removed,
breaking the spell, the turtledove was transformed into Settareh. The evil stepsisters were
so filled with rage and jealousy that their hearts burst. The Prince and Princess were free
to begin their lives together. (Based on a story from the Arabian Nights and a retelling
entitled The Anklet.)

Coburn, Jewel Reinhart. Angkat The Cambodian Cinderella. 1llustrated by Eddie Flotte.
Fremont: Shen’s Books, 1998.
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Cambodia- Angkat (child of the ashes) lived in a Cambodian inlet with her father
a fisherman. He married a widow across the pond who had a daughter named Kantok.
The girls did not get along each vying for the “number one” position. A fishing
competition was waged between the girls. Kantok won by thievery and so Angkat was
treated as the “number two” daughter in her father’s house. A fish she released into the
pond, when she realized she had lost the contest, revealed itself to be magical. Angkat
spent time with the fish daily. Kantok grew jealous and caught and cooked the fish. The
Spirit of Virtue visited Angkat who was in despair over the loss of her friend. The spirit
encouraged her to take the bones of the fish and place them under her mat. She was
promised a surprise would await her in the morning. At dawn she found that the bones
had been replaced with a pair of golden slippers. The spirit encouraged her to leave one
slipper under the mat and place the other by her open window. A black bird took the
slipper by the window and flew directly to the Palace grounds where it dropped the
slipper directly into the hands of the Prince. The prince immediately sent for all the
women to come to the Palace to try on the slipper in hopes of finding its owner.
Angkat’s stepmother scattered rice over a field and demanded that every grain be picked
up deterring Angkat from the palace grounds. Magically a flock of chickens appeared to
assist in collecting all the rice into a basket. That done she set off for the Palace where
soon it was discovered the slipper was rightfully hers. She and the Prince were married.
The stepmother, sister and her own father were consumed with jealousy and plotted to
kill her and replace her with Kantok. Upon killing her the three were surprised to
discover a red-leafed banana plant appeared on the spot where they had killed Angkat.
Her father took a machete and chopped the plant into pieces, then dragged the stalks deep
into the forest. As soon as he set the bundle down, a massive bamboo appeared. It so
happened that the Prince was in the forest, he was taken with the bamboo and ordered it
taken to his Palace. The Prince sat in his new bamboo grove and mourned for his wife.
The Spirit of Virtue blessed the return of Angkat. Kantok was terrified by what she
thought she witnessed and ran screaming from the Palace. Ultimately Kantok, her mother
and Angkat’s father were banished forever. Angkat and the Prince brought happiness and
prosperity to the people of Cambodia. (Based on an essay entitled Le Conte de Cendrillo
Ches Les Cham by Adhemard Leclere, a French folklorist who lived in Cambodia in the
late “1800s.)

Coburn, Jewell Reinhart. Domitila A Cinderella Tale from the Mexican Tradition.
[lustrated by Connie McLennan. Freemont, CA: Shen’s Books, 2000.

Mexico- Domitila’s mother always said, “Remember, my daughter, what my
mother told me and her mother told her. Do every task with care, and always add a
generous dash of love.” Domitila’s family (farmers and craftsmen) in dire need of
financial assistance sent her to work at the Governors mansion. She soon became
respected by the head cook who asked her to prepare a meal for the eldest son of the
Governor. Domitila was diligent in preparing Nopales a family favorite. However, the
arrogant son Timoteo not only had no appreciation for the meal he was extremely rude.
After chastisement from his Grandmother he discovered that the “desert weeds” were
delicious. Domitila was called home that evening, as her mother was very ill. Upon
arrival she learned that her mother had passed away. Her mother’s spirit came to comfort
the girl and remind her to always include love when performing any task. At the mansion,
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Timoteo was angry that the new cook had disappeared. All that remained of Domitila
was a strap from her sandal, an example of the finely carved leatherwork of her family.
With the strap in hand Timoteo set off across the desert to find her. Malvina (who marries
Domitila’s father) seized an opportunity to marry off her lazy daughter to Timoteo
through trickery at the expense of Domitila. In the meantime, Timoteo in his search for
her discovers she is beloved for her heart; bit-by-bit he is transformed from the arrogant
man who began his search. Upon finding her they are married and eventually she is able
to pass on her mother’s wisdom to children of her own.

Coburn, Jewell Reinhart. with Lee, Tzexa Cherta (adapted by) Jouanah a Hmong
Cinderella. Illustrated by Anne Sibley O’Brien. Arcadia: Shen’s Books, 1996.

Thailand- (pronounced GO-NAH) A farmer was tricked from buying a cow. His
wife was magically turned into a cow and the family prospered from her hard work. The
father became greedy and remarries rather than allowing the original wife to return to her
original state. The stepmother is continually devious and eventually the cow dies of a
broken heart. The spirit of the mother lives on in a swatch of cowhide hidden in the girls
sewing basket. The girl, through the magic of the departed mother, meets the Son of the
village’s elder at a Festival. She lost her slipper trying to get home before her
stepmother. The young man eventually found Jouanah and they set out for a life of
happiness.

de la Paz, Myrna J. Abadeha The Philippine Cinderella. Los Angeles: Pazific Queen
Communications, 1991.

Philippines- When Abadeha was 13 her mother died. The following year the
father married a woman with three daughters. The new wife was jealous and enslaved
Abadeha in her own home. Abadeha prayed to the God of Earth for help. From that
moment on the Spirit of the Forest continually came to her assistance. The spirit gave the
girl a precious and magical chicken that the stepmother immediately killed. Abadeha
plants the dead chicken feet at her Mother’s graveside. An enchanted tree grows on the
site bearing many beautiful gifts. A prince came along and recognized that the garden
was sacred. He offered a prayer and picked a ring from the tree. He was later unable to
remove the ring and becomes delirious. It was revealed to him in a dream that the girl
who could remove the ring from his finger would become his bride. Abadeha is soon
revealed to be that girl.

They were married the following day and lived a long happy life together.

Jackson, Ellen. Cinder Edna. llustrated by Kevin O’Malley New York: Lothrop, Lee &
Shepard Books, 1994.

USA- Cinderella and Cinder Edna are neighbors. Cinder Edna had a comparable
situation to her neighbor BUT she chose to capitalize on the skills she had acquired to
turn a profit. While Cinderella was dependent upon the well wishes of a fairy godmother,
Cinder Edna was self-sufficient and didn’t believe in fairy godmothers. Cinderella was
shown to be a crybaby in need of handholding while Cinder Edna was practical. She
bought her own dress, wore loafers to dance in for the sake of comfort and rode the bus to
the big dance. At the ball Cinderella and prince (Randolph) were suited for one another
and Cinder Edna was charmed by Randolph’s environmentally conscious brother-
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Rupert. Both girls loose their shoes; both boys did their best to find them. Together, the
boys devised a plan to search for the girls. In the end each prince discovered and married
his princess through strategies of his own. They shared a double wedding ceremony but
lived entirely different lifestyles- each to their own!

Hickox, Rebecca. The Golden Sandal A Middle Eastern Cinderella Story. lllustrated by
Will Hillenbrand. New York: NY Holiday House, 1998.

Iraq- A widowed fisherman lived with his daughter Maha. A neighbor (also a
widow) came to care for Maha and her father. The neighbor also had a daughter. Maha
begged her father to marry the woman. The Father although skeptical, worried that
stepmothers become jealous, did marry the neighbor. Overtime his worst fears
materialized, Maha was treated poorly and forced to do all the work. One day a fish
asked her to spare it’s life and as she did it remarked, “Allah says a kindness never goes
unrewarded. Call for me any time and ask what you will.” The fish remained faithful to
its word. When the master merchant was to be married, all the girls gathered for the
women’s henna celebration. Maha was not allowed to go. Her fish encouraged her to go
and provided her with a silk gown, pearl comb and golden sandals. No one recognized
her and she made it home prior to the return of her stepmother and stepsister; but not
without incident. She lost a slipper in her race to get home. The groom’s brother Tariq
found the slipper the following morning. He announced to his mother that he would like
to marry the owner of the slipper. With that his mother set out to find his bride. She tried
the slipper on all the unmarried women throughout the city. Maha’s stepmother hid her
and tirelessly fought to slip the sandal onto her own daughter’s foot. As Tariq’s mother
was leaving, a rooster let her know that Maha was hidden and the real owner of the shoe.
The stepmother was given payment for the betrothal of Maha to Tariq. Bitter still, the
stepmother had a perfumer prepare a recipe meant to be foul smelling that would make
Mabha’s hair fall out. She applied the potion to Maha herself on the eve of the wedding.
The potion produced the opposite effect. Traiq’s brother asks for the hand of Maha’s
stepsister and the stepmother was given payment for the second betrothal. She used the
perfumer’s recipe on her daughter who lost all her hair and was immediately covered in
blisters. The stepsister was sent home in disgrace while Maha and Tariq began a life
filled with joy, fortune and seven children. (Based on 7he Little Red Fish and the Clog of
Gold by Inea Bushnaq’s Arab Folktales.)

Hooks, William H. Moss Gown. Illustrated by Donald Carrick. New York: Clarion
Books Ticknor & Fields: A Houghton Mifflin Company, 1987.

Appalachia/Carolinas- A tale likened to King Lear- An old southern man with
three daughters wanted to divide up his plantation based on the degree of love received
from each child. The youngest and most sincere is misunderstood and misrepresented by
the older sisters. They banished the young Candace from the homeland in the midst of a
storm. The wind picked her up and carried her deep into the swamp onto a bed of
Spanish moss. She awoke to a black gris-gris (spell casting) woman sitting at her side
with a gossamer gown of magic. Shortly the woman was gone and the beautiful gown
turns to rags and moss. Candace left the swamp to work as kitchen help in a plantation
home. Eventually a frolic is held and anyone who had a gown may attend. Candace
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calls upon the black magical woman for assistance who activates the magic held in the
moss gown; only till the morning star shines. Candace met the young master at the dance
and he was smitten with her. She made a narrow escape before the arrival of the Morning
Star. The Young Master searches for Candace for weeks. She sees how unhappy he is
and has the dress reactivated and goes to him. They talked all night and past the morning
star’s arrival. He saw her for who she really was. They married within the week. Both
the black woman and Candace’s father attended the wedding. The greedy sisters turned
the father out of his home. The old man was invited to live with the happy couple.

Jaffe, Nina. The Way Meat Loves Salt A Cinderella Tale From the Jewish Tradition.
[lustrated by Louise August. New York: Henry Holt and Company, Inc. 1998.

Poland- (Combines Cinderella and King Lear themes.) A rabbi had three
daughters each have very precious talents. However, the youngest daughter’s (the
favorite) value is hidden. The rabbi was determined to assess the love his children had
for him. The two older girls proclaim their abundant love for him, while the youngest,
Mireleh, said “Father, I love you the way meat loves salt.” For her words she was
banished from her father’s home. Lost in the woods, she was befriended by an old man
who directs her to seek shelter at the home of another rabbi. The old man also gave her a
wish granting magic stick. “All you have to do is tap it on the ground three times and
anything you wish for will appear. You have heard my words and you have my
blessings.” Rabbi Yitskhok and his wife took in the homeless girl. The following day
the Yitskhok family traveled to Cracow for a wedding feast, leaving Mireleh behind.
She used the magic stick for the first time to gain the most beautiful dress and shoes to
attend the feast. The strange girl intrigued the guests at the wedding feast. Rabbi
Yitshok’s son immediately asked her to dance. She would not speak a word.

The young man devised a scheme to catch the girl. He covered the steps with pitch. As
Mireleh left, her slipper was stuck in the pitch. In order to escape she used the magic
stick once again leaving her shoe behind. The son vowed to marry the girl who could
wear the slipper. He searched from town to town. When he returned home with the
slipper and explained the situation to his family, Mireleh presented him with the mate to
his prized shoe. That night Rabbi Yitskhok and his wife dreamed of an old man who
demanded that their son keep his vow OR misfortune would follow. Mireleh showed the
rabbi’s son the magic stick and it’s power. He told his parents they would be married.
Prior to her own wedding feast she asked all of the cooks to refrain from using salt in the
food. The ceremony and dance were exceptional. When the guests sat down to the feast,
A voice declared that the food was terrible, lacking salt. The voice belonged to Mireleh’s
father. She reminded him of her vow of love for him: “the way meat loves salt.” Father
and daughter were reunited in love. An old man appeared- Elijah the Prophet (who
descends from heaven to help those in need), and waved his staff over the newly married
couple. Later when they had children, Mireleh broke her magic stick in half and gave
one half to each of her daughters to share the good fortune.

Jones, Patricia (retold by). Fair, Brown and Trembling An Irish Fairy Tale. 1llustrated
by Jan B. Balet. New York: Rand McNally and Container Corporation of America,
1956.
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Ireland- Fair, Brown and Trembling live with their widowed father. Trembling
was the beauty and resented by the others. After seven years the prince came to town in
search of a wife. The henwife was a kind old woman, who possessed magical powers and
was fond of Trembling. The old woman conjured up clothes and a beautiful horse for her
to ride to the church but cautions her that she must not go in the church and must return
as soon as the mass is over. The sisters demanded to be dressed in clothes as fine as the
strange woman at the entrance to the church. On the second Sunday, Trembling lost a
shoe in her haste to leave the churchyard at the end of mass when the Prince grabs her
foot and would not let go even as the horse sped off. Several princes search for the girl
whose foot will fit the shoe. Upon discovering her, they had a fistfight for her hand.
After four days of fighting the marriage was arranged. The wedding was extended over
nine days. The two jealous sisters stole the hen wife’s dark magical cloak. Fair used the
powers to transform her image to that of Trembling to fool the husband. Fair pushed
Trembling into the sea; who was immediately swallowed by a whale. A herd boy
delivered the news to the prince who had to kill the whale to retrieve the real Trembling.
In the end, the couple adopted the herd boy as their own and had 14 additional children.
Their first daughter married the herd boy.

Kroll, Steven. Queen of the May. lllustrated by Patience Brewster. New York: Holiday
House, 1993.

England (?) —Sylvie lived with her stepmother and stepsister. She was not
allowed to participate in the May Day Festivities. While Sylvie was made to work, her
sister gathered flowers for the May Day bouquet and several animals within the forest
seek her help. Gundrun (the step sister) turns each animal away with disrespect. After
Sylvie’s chores are complete she went to gather her bouquet and stumbles upon the same
helpless animals. She immediately helped them. They all swore allegiance to assist her if
she should ever be in need. At the edge of the woods she is caught in an old hag’s snare.
The hag had befriended Gundrun and took her to the village leaving a tied up Sylvie
behind. The animals freed and supported Sylvie. She arrived at the festival in a beautiful
dress and was crowned the Queen. The animals chased off the stepmother and stepsister.

The Hag disappears into the mountains forever and Sylvie was happy “for the rest of her
life.”

Louie, Ai-Ling (retold by). Yeh-Shen A Cinderella Story from China. Illustrated by Ed
Young. New York: Putnam & Grosset Group, 1982.

China- a nasty stepmother who was very jealous of her beauty raised Yeh-Shen.
Yeh-Shen’s only friend was a fish she had caught and raised; who grew to be enormous.
The stepmother discovered that Yeh-Shen had this pet and plotted to kill it. An old man
befriends Yeh-Shen and breaks the news to her about the death of her pet. He also told
her that the bones of the fish were filled with a powerful spirit. Yeh-Shen retrieved the
bones. Her basic needs were met by the powers inherent in those bones.

When the festival approached, she asked the bones for clothing suitable to wear in place
of her rags. She received beautiful clothes as well as tiny slippers woven into the pattern
of fish scales. The soles of these shoes were solid gold. The spirit warned her not to lose
the shoes. At the festival, the girl realized her stepmother was onto her and she ran down
the mountain; loosing one shoe in route. The fish bones were disenchanted at the loss of
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the shoe. In time the shoe was found, sold and ultimately given to a King. The King
searched for the rightful owner of the shoe throughout the kingdom. The shoe was
displayed in a pavilion allowing all the women to pass by and try it on for size. Yeh-
Shen did not dare go until the thick of night. The hidden King’s men allowed her to take
the shoe and followed her. The King arrived to see for himself that the shoe fit. The
couple was soon married and the stepmother and sister were not welcomed into the
palace but lived out their days in their familiar cave.

Lunn, Janet. Charlotte. lllustrated by Brian Deines. Plattsburgh: Tundra Books of
Northern New York, 1998.

New Brunswick-1783 Charlotte heard that her cousins (Loyalists) are going to be
taken to the Novia Scotia wilds and left with their families. Disobeying her father
Charlotte went to say goodbye to the girls; her slippers were soaked in the rain. Her
father discovers her actions and called her a traitor and turns her out of his house.
Charlotte was forced to go with her cousins to Canada and never saw her family again.

Martin, Rafe. The Rough-Face Girl. Illustrated by David Shannon. New York: G. P.
Putnam’s Sons- a division of The Putnam & Grosset Group, 1992

Ontario, Canada- Algonquin Indian- A handsome, powerful and Invisible
Being shared a home with his sister. No one but his sister was able to see him. Many
wanted to marry him. The requirement to marry was: the ability to see him. In the same
village a poor man lived with his three daughters. The older girls made the younger sit at
the fireside and tend the fire. As a result her hands, arms, and face were scarred and hair
was charred. They nicknamed her the Rough-Face Girl. The older sisters begged for fine
clothes and preened throughout the village, sure that one of them would marry the
Invisible Being. His sister drilled the sisters about what her brother’s bow was made of
etc. She tested them further and finally sent them home in defeat. When the Rough-Face
Girl asked her father for beads and buckskin to prepare to meet the Invisible Being, he
had nothing but worn out used items to offer her. She fashioned a new dress and leggings
from birch bark and set off to meet the Invisible Being with confidence because she could
see him. As she walked across the village all the neighbors ridiculed her but she was not
deterred. When the Invisible Being’s sister tested her knowledge and ability to see her
brother it was apparent that the Rough-Face Girl had indeed seen him. The sister
provided her with buckskin robes and a necklace of perfect shells and told her to bathe in
the lake. All the scars were washed away and the Rough-Face Girl was beautiful. The
couple was married and never parted.

Munsch, Robert. The Paper Bag Princess. lllustrated by Michael Martchenko, Toronto:
Annick Press Ltd., 1980.

Canada- Playmates Elizabeth (a princess) and Ronald (a prince) were typical
royalty with all the finery. They would one day marry. However, one day a dragon
smashed her castle, burned all her belongings and carried off Ronald. Elizabeth had no
clothes so she donned a paper bag and went in search of Ronald. When she reached the
home of the dragon, she capitalized on his very large ego and had him demonstrate his
powers until all his strength (and fire power) was spent. Triumphant she went to rescue
Ronald. Ronald, having no appreciation for her labor, criticized her attire and demanded
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that she return when she was “dressed like a real princess!” Elizabeth, in turn,
complimented his looks and clothes and said he looked like a real prince “but you are a
bum!’ They never marry and she skips off into the sunshine.

Nimmo, Jenny (retold by). The Starlight Cloak. Illustrated by Justin Todd. New York:
Dial Books for Young Readers — a division of Penguin Books, 1993.

Ireland- Princess Oona’s mother died. The King sent her away to a foster family.
The foster mother was very loving but when Oona was 14 her father demanded her
return. Her older sisters were charged with her care as her father went off to war. The
sisters were spiteful jealous girls who made life miserable for Oona. The King sent for
the foster mother to come stay as well. Mother Brigid arrived with a small boy (her
grandson) in tow. The boy and Oona became fast friends. The older sisters remained
spiteful. Mother Brigid had some magical talents and provided a white dress, cloak and
sky-blue shoes for Oona to wear to church. She also provided a white mare for
transportation. Oona was required to leave before the congregation came out. The
following week she rode to church in a dress of gold and emerald green shoes. As she
was about to speed off the Prince grabbed her foot and was left with one of the emerald
shoes. After a full year of seeking the owner of the shoe- the Prince arrives at Oona’s
father’s palace. (This prince had been betrothed to one of the elder sisters but escaped
the loveless marriage; inciting the King.) The sisters shoved Oona into a chest to hide
her from the Prince. The boy revealed the whereabouts of Oona and the Prince discovers
his bride to be. After the wedding Oona, the boy and the Prince left for Ermania where
they lived a great happy life for a full year. The Prince had to lead troops to battle and
was not heard of for 3 long years. One of the conniving sisters came to live with Oona.
Soon she threw Oona over a cliff who was then swallowed by a great whale. The boy
returned to Mother Brigid who produced a blazing horse for the Prince. The Prince had
to pierce the whale’s flesh with silver to release Oona. Once returned, Oona and the
Prince lived happily. The boy returned to care for Mother Birgid who presented him with
the starlight cloak and all of it’s magic.

Onyefulu, Obi (retold by). Chinya A West African Folk Tale. Illustrated by Evie
Safarewicz. New York: Viking- a division of Penguin Books, 1994.

West Africa — Chinye lived with her stepmother and stepsister, who forced her to
do all the chores. One night the stepmother sent Chinye into the forest in the thick of
night for water. In the forest she met an old woman who directed her to a hut. The
woman told her to beware of certain gourds on the hut floor. She told her which to take
home and break open. There was no time to break the gourd that night. The following
morning she broke the gourd and valuable treasures were released into the room. The
greedy stepmother sent her own daughter that night into the forest hoping for more
treasure from the strange woman. The stepdaughter didn’t obey the old woman and the
pair lost all of their belongings. Stepmother and daughter left the village in shame.
Chinye used her acquired wealth to aid the people of her village and lived a happy life.

Perkal, Stephanie. Midnight A Cinderella Alphabet. 1llustrated by Spencer Alston
Bartsch. Arcadia: Shen’s Books, 1997.
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Global- Each letter of the alphabet is used to illustrate the different variations of
the Cinderella story from around the world.

Phinney, Margaret Yatsevitch. Baba Yaga- A Russian Folktale. Illustrated by Lydian
Green. Greenvale: MONDO Publishing, 1995.

Russia- Baba Yaga was a witch who lived in the Russian forest. Whenever the
father was away from home, the housemaid tormented Katrina. The housemaid sent
Katrina into the woods on an errand; hoping that the girl would be seized by Baba Yaga.
Along the way she befriended many who needed a helping hand and each promised to
help her in return. She was captured by Baba Yaga but with the help of friends’ escaped
to her waiting father. The housemaid was fired and Katrina and her father happily shared
all the chores.

Pollock, Penny (retold by). The Turkey Girl A Zuni Cinderella Story. Illustrated by Ed
Young. New York: Little, Brown and Company, 1996.

Native American —Zuni — The young orphan girl was a turkey herder; paid with
corn and cast-off clothes. The Dance of the Sacred Bird was to be held and the Turkey
Girl knew she was not welcome. She talked about the dance relentlessly to the turkeys.
On the day of the dance the turkeys asked for her rags. She spread her clothes on the
ground and the turkeys transformed the garment. They then brought her trinkets and
beads and other treasures that they had collected in appreciation for the kindness she had
always shown them. They ask that she return from the dance before the Sun-Father
returns. The lock to their cage would remain open and if she broke her word they would
seek their freedom. The turkey girl had such a good time she did not return on time and
the turkeys vanished. To this day they remain separated from their “Tall brothers”
because she failed to keep her word.

Roberts, Lynn (retold by). Cinderella An Art Deco Love Story. Illustrated by David
Roberts. New York: Harry N. Abrams, Inc., 2001.

England- Greta’s Mother died a long time ago and she lived with her Father. He
remarried. His new wife had two daughters both “dim.” The stepsisters began treating
her poorly and nick named her Cinderella. The stepsisters go to the Prince’s ball and
leave Greta/Cinderella behind. A kind woman transformed a rat, a large leek, four white
mice, and two glowworms into a limo and chauffeur, a gorgeous gown and the glass
slippers. The prince fell in love immediately but at midnight Greta ran off loosing a
slipper. Upon the Prince’s arrival at the family home, the Father encouraged Cinderella
to try on the slipper. Greta kept her new name and the Prince. The stepsisters nearly
behaved at the wedding. (de Lempicka, and the wallpaper, furniture, and pottery are all
based on actual Art Deco designs.)

San Souci, Robert D. Callie Ann and Mistah Bear. llustrated by Don Daily. New York:
Dial Books for Young Readers — a division of Penguin Putnam Inc., 2000.

Louisiana (derivative of African, Caribbean and American South tales)-
Callie-Ann lived with her mother. Her father died and Callie thought Mose would make
a fine step daddy. One day a strange man arrived at the house. The stranger ate her and
her mother out of house and home. Callie Ann followed him into the woods and
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discovered the stranger was Mistah Bear in disguise! Although she told her mother she
was not believed. The following day the bear returned and his identity was exposed.
Mose unchained the dogs and ran the bear off the property. When Mose had to leave the
farm unattended for a few days, the bear returned with a new disguise, another bear, and
a plan to get Callie into the woods. Callie escaped up a tree and the dogs chased away
the bears. Callie Ann, however, took a wrong turn and was lost in the woods. She came
across the home of the bears and pretended to be a Bigger Bear. The quick thinking girl
outsmarted the bears and made a fast retreat. When Mose returned Callie Ann’s Mother
and Mose marred, eventually bearing two more children. The family and the farm
prospered.

San Souci, Robert D. Cendrillon- A Caribbean Cinderella. 1llustrated by Brian Pinkney.
New York: Simon & Schuster Books for Young Readers, 1998.

Creole- When a young girl’s mother dies she is left with a magical wand of
mahogany. The girl grew up to be a washerwoman (blanchisseuse). She worked for a
family who had a child named Cendrillon. She was asked to be the godmother of
Cendrillion. The mother died and shortly after the father remarried. Soon a new child
was born. The godmother soon sees that Cendrillion had become a serving girl within
her own home. A ball was held that Cendrillion had no hope of attending. The
Godmother provided transportation and a ball costume for Cendrillion via the magic
wand. The magic vanished after midnight. Cendrillion and the Godmother escaped in
time but a slipper was lost. The handsome man from the ball arrived at the home of
Cendrillion with the missing shoe. The shoe fit and they were married!

San Souci, Robert D. Cinderella Skeleton. Illustrated by David Catrow. New York:
Silver Whistle * Harcourt, Inc., 2000.

USA- (rhyme) Cinderella Skeleton lived in a bone yard with terrible stepsisters.
Cinderella sought the aid of a good witch to attend the Prince’s Ball. The Prince was
smitten and easily disappointed when she raced away. The Prince grabbed her foot
breaking it right off. The Prince searched everywhere for the match to slippered foot
which he carried in a velvet case. Once he found her and they were married, all enemies
“shriveled with envy and shrank to dust.”

San Souci, Robert D. Little Gold Star A Spanish American Cinderella Tale. Tlustrated
By Sergio Martinez. Singapore: Tien Wah Press, 2000.

New Mexico- Tomas’s wife had died. He had one child, Teresa. When a widow
with two daughters moved close by she convinced Tomas to marry. He did not love her
and stayed with the flocks in the hills as long as he could. Teresa suffered at the hands of
the stepmother and her daughters. Tomas gave Teresa a lamb, which was immediately
killed by the stepmother; who made her take the fleece to the river to wash.

At the river Teresa was met by a woman who took the fleece promising to return it if
Teresa would care for the old man and child in a mountain shack. Teresa cared for them
without knowing that the woman was the Blessed Mary, the old man Saint Joseph, and
the child the baby Jesus. The woman touched Teresa’s forehead leaving a gold star. The
stepmother was angry and tried to wash away the star with no luck. The stepmother sent
one stepdaughter to the river. Her behavior towards the holy family was so disrespectful
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horns grew from her head. The second stepdaughter grew donkey’s ears for her actions at
the river. The stepsisters hated Teresa’s gold irremovable star. A fiesta was held and
Don Miguel was attracted to Teresa. The stepmother forced Teresa to leave the fiesta.
Miguel searched for her. When he arrived at her house, she touched the gold star and
wished he could see her- the housecat informed Miguel that she was in the house. Miguel
asks to marry Teresa. The stepmother demanded that Teresa perform three impossible
tasks. The Blessed Mother assisted Teresa with each task. The pair was married. The
stepmother and daughters realized that Teresa was blessed and eventually became less
disagreeable.

San Souci, Robert D. (retold by). Sootface An Ojibwa Cinderella Story. 1llustrated by
Daniel San Souci. New York: Delacorte Press Bantam Doubleday Dell Publishing
Group, Inc., 1994.

Native American- Ojibwa An Ojibwa widow raised three daughters. The older
two girls were mean. They smeared the younger girl’s face with ashes. Across the lake
lived a warrior with the ability to become invisible. He announced that he would marry a
woman who could see him. The older sisters were rejected because they could not see
the warrior. When Sootface decided to try, she scrubbed up and made new clothes from
birch bark. The sisters and villagers all made fun of her. Nonetheless she made the
journey. Sootface did see the warrior and his sister treated her to new clothes and
magically combed new length into her burned and scorched hair. The warrior renamed
her Dawn-Light. They were married and all were happy; except the lazy elder sisters.

San Souci, Robert D. (retold by). The Talking Eggs A Folktale from the American South.
lustrated by Jerry Pinkney. New York: Dial Books for Young Readers a division of
Penguin Books, 1989.

American South- Creole- A widow with two daughters lived on a poor farm.
Rose was ill tempered but beloved. Blanche was sweet and smart but forced to do all the
chores. One day Blanche was sent for water. She met an old woman who she was kind
to. Upon returning home, she was abused by the mother and sister and ran off into the
woods. The old woman found Blanche and took her in. She informed Blanche that she
would witness many odd things and not to laugh. Inside the woman’s cabin Blanche saw
her take her head off and put it in her lap to comb out the braids. More strange episodes
occurred, including a rabbit square dance with all participants in fancy costumes. The old
woman offered eggs to Blanche when she sent her home. As she threw the eggs over her
shoulder (as she was instructed) a carriage, clothing etc appeared. Her mother plotted to
reap additional rewards and sent the mean sister in search of the old woman. The old
woman took her in but said that Rose could not laugh at what she would see along the
way. Rose laughed her self sick. When the old woman took off her head the mean girl
put it on the porch and went to get the magic eggs. She deliberately took the eggs she was
instructed to leave alone. When she threw them over her shoulder they turned into frogs,
snakes, yellow jackets and a gray wolf all chasing her. In the meantime Blanche had
moved to the city to live a much better life. The mother and Rose continued to search for
the old woman but never did find her.
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Scott-Mitchell, Clare (retold by). Cinderella. llustrated by Gordon Fitchett. New York:
Phyllis Fogelman Books- an imprint of Penguin Putnam Books for Young Readers, 2001.

USA This is a traditional Cinderella story with the twist that all the main
characters are dogs. (The fairy Godmother is a beautiful white duck.)

Sierra, Judy. The Gift of the Crocodile A Cinderella Story. Illustrated by Reynold
Ruffins. New York: Simon & Schuster Books For Young Readers, 2000.

Indonesia- Damura was very close to her mother. When Damura’s mother
became very ill she implored her to respect all wild creatures. After her mother died
Damura would talk to the lorikeet and parrot perched on the nutmeg trees. A widow in
the village pursued Damura’s father while lavishing kindness on Damura. Damura
encouraged her father to marry the widow. Once married the woman and her own
daughter soon made Damura their servant. While doing the family’s laundry a crocodile
confronted her. Remembering her mothers words that “Creatures of the wild, help...”
she was not afraid. The crocodile entrusted its own baby to Damura while retrieving a
sarong for her. The sarong that the crocodile presented was not hers but a beautiful one.
“The one you deserve” according to the crocodile. The stepmother was jealous of the
sarong and demanded to know where Damura got it. The next morning the stepsister was
sent to see the crocodile. Overcome with greed, the stepsister did not fool the crocodile,
who produced a sarong full of leeches for her. Some years later the prince invited all the
young women to a dance. He would choose his bride from among them. The stepsister
stole and wore Damura’s sarong, the crocodile’s gift. Damura went to the crocodile, who
gave her a sarong and blouse of gold with shoes to match to wear to the dance. Her
instructions were to leave the dance at the first rooster crow and to return all to the river
prior to going home. She was also provided with a white carriage. At the dance when
the rooster crowed she ran for the carriage. The prince managed to get one of her
slippers. The following day all the women were summoned to return to try on the slipper.
Dressed in rags, Damura went along with the young women. When the slipper fit only
her, the prince’s counselor advised him not to marry her. The prince married her just the
same. Damura’s stepmother and sister were outrageously jealous. They convinced
Damura that they wanted to be friends. They then pushed her into the river where she was
swallowed by a crocodile. The stepmother and sister hope that the prince would then
marry the evil sister. The prince went to the river to Damura’s crocodile. Her friend
demands that the crocodile who ate her confess and spit her out immediately. The
friendly crocodile further orders the others to eat the stepmother and sister on sight. The
evil pair heard the order and ran into the forest never to return. The happy couple raised
their children to respect all wild creatures.

Steel, Flora Annie (retold by). Tattercoats An old English Tale. Illustrated by Diane
Goode. New York: Bradbury Press, 1976.

England- A rich old lord had a granddaughter he vowed never to see in his life.
He hated her. At her birth, his favorite daughter had died. He mourned her from that
moment on. The granddaughter had no one to look after her. The servants called her
“Tattercoats.” Only a Nurse, occasionally, provided her with scraps of food or clothing.
Her only friend was a crippled gooseherd. Tattercoats heard of a ball that the King was
going to give for all the lords and ladies. When the old lord received an invitation he
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decided to go. He never thought to take his grand daughter, even when the nurse begged
him to take her. The gooseherd took Tattercoats into town so they could watch everyone.
On the way they met a handsome young man who liked their company. The gooseherd
played a curious tune and soon the man couldn’t see the rags Tattercoats wore. He only
saw her beauty. The young man begged her and the gooseherd to come to the ball just as
they were saying he would dance with her before the King and present her as his bride;
he was the prince. As the goose herd played on his pipe her clothes were transformed to
beautiful robes. The couple was married. The gooseherd disappeared and the old man
continued to weep in his own palace.

Steptoe, John. Mufaro’s Beautiful Daughters. New Y ork: Lothrop, Lee & Shepard Books
a division of William Morrow & Company. Inc., 1987.

South Africa — Mufaro lived in a village with two daughters; Nyasha was a kind
girl while her sister Manyara was ill tempered and jealous. Nyasha befriended a snake in
her garden. Mufaro was unaware of Manyara’s treatment of her sister. The King sought
a wife and Mufaro wanted to take his girls to the city. Manyara left in the middle of the
night- hoping to beat all others. In the forest she came across a hungry boy. She would
not share her food and treated him with disrespect. She then met an old woman who
forewarned her of some strange experiences awaiting her. Rather than heed good advice-
Manyara did exactly the opposite of her guidance. The following morning, Nyasha came
across the same experiences as her sister- treating all with respect and dignity. Upon
arrival at the King’s palace Manyara rushed to her father and tried to deter him from
allowing Nyasha in to see the King. She had been inside and found a monster. Nyasha
while concerned about her sister, was not afraid to go in. What she found inside was the
garden snake. The snake was transformed into the King and informs her that he had
taken the shape of all she had met on the road as well. The couple soon married.
Manyara becomes a servant in the Queen’s household.

Takayama, Sandi. Sumorella. lllustrated by Esther Szegedy. Honolulu: Bess Press, 1997.
Hawaii- A family, including three brothers, made their living from growing and
selling mango products. The two older brothers concentrated on sumo wrestling and left
all the chores to the younger boy who everyone referred to as “mango boy.” A
stablemaster from Japan was coming for a sumo exhibition and mango boy really wanted
to participate. He had no time, no sumo garb and was physically skinny compared to the
other participants. He confessed his dream to a friend of his, the manapua man. The
friend promised to do all his work so he could go to the exhibition. Mango boy needed
the proper clothing and his friend asked him to gather: a pumpkin, mice and a big rat.
When the boy returns, the friend waves a manapua. Immediately, mango boy was
dressed in a beautiful gown and glass slippers standing next to golden carriage complete
with coachman. Clearly the friend had mixed his magic and needed to try again. He sent
mango boy off for poi, rice and bananas. The boy dutifully gathers up the additional
items (while dressed in Cinderella garb!). When he returned he was asked to eat all the
food he had gathered. He did his best and then the friend waved a manpua once again
and mango boy was transformed to “Sumorella”. He was warned that he had to return by
kau-kau time or his mawashi (loin cloth) will fall off. Sumorella was the hit of the
exhibition winning every match! But he was late and loses the mawashi. He raced home
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and was transformed back to mango boy. The Japanese stablemaster searched the village
for a sumo wrestler who would fit into the skimpy mawashi. Sumorella was identified
and moved to Japan to train as a sumo wrestler. While in Japan, he reached the pinnacle
of success and was beloved by the Japanese population. Upon retirement, he returned to
Hawaii and married a former Miss Hawaii. He became a very wealthy man who never
had to deal with mangos again!
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Survey of Cinderella Variants in Chicago Public Schools

Chicago Teacher Librarian Association Survey (Cinderella Variants Shelved in

CPS)

Please put an “x” in front of those titles listed below that are currently shelved in your

library.

Cinderella Titles

Climo, Shirley. 1993.

Climo, Shirley. 1999.

Coburn, Jewel Reinhart. 1998.
Coburn, Jewell Reinhart. 2000.
Coburn, Jewell Reinhart. 1996.
de la Paz, Myrna J. 1991.
Jackson, Ellen. 1994.

Hickox, Rebecca. 1998.

Hooks, William H. 1987.

Jaffe, Nina. 1998

Tradition.

Jones, Patricia (retold by). 1956.
Kroll, Steven. 1993.

Louie, Ai-Ling (retold by). 1982.
Lunn, Janet. 1998.

Martin, Rafe. 1992.

Munsch, Robert. 1980.

Nimmo, Jenny (retold by). 1993.
Onyefulu, Obi (retold by). 1994.
Perkal, Stephanie. 1997.
Phinney, Margaret. 1995.
Pollock, Penny (retold by). 1996.
Roberts, Lynn (retold by). 2001.
San Souci, Robert D. 2000.

San Souci, Robert D. 1998.

San Souci, Robert D. 2000.

San Souci, Robert D. 2000.

San Souci, Robert D. 1994.

San Souci, Robert D 1989.
Scott-Mitchell, Clare. 2001.
Sierra, Judy. 2000.

Steel, Flora Annie. 1976.
Steptoe, John. 1987.

The Korean Cinderella

The Persian Cinderella

Angkat The Cambodian Cinderella

Domitila A Cinderella Tale from the Mexican Tradition
Jouanah a Hmong Cinderella.

Abadeha The Philippine Cinderella

Cinder Edna

The Golden Sandal A Middle Eastern Cinderella Story.

Moss Gown

The Way Meat Loves Salt A Cinderella Tale From the Jewish

Fair, Brown and Trembling An Irish Fairy Tale
Queen of the May

Yeh-Shen A Cinderella Story from China
Charlotte

The Rough-Face Girl.

The Paper Bag Princess.

The Starlight Cloak

Chinya A West African Folk Tale
Midnight A Cinderella Alphabet

Baba Yaga- A Russian Folktale

The Turkey Girl A Zuni Cinderella Story
Cinderella An Art Deco Love Story

Callie Ann and Mistah Bear.

Cendrillon- A Caribbean Cinderella

Cinderella Skeleton

Little Gold Star A Spanish American Cinderella Tale
Sootface An Ojibwa Cinderella Story

The Talking Eggs A Folktale from the American South.
Cinderella

The Gift of the Crocodile A Cinderella Story

Tattercoats An old English Tale
Mufaro’s Beautiful Daughters

Please list any other Cinderella titles currently shelved in your library.

Please indicate selection process with regard to Cinderella titles purchased for your library by numbering
the following scenarios 1-4. Number 1 being the most frequent case and 4 the least frequent.

____Student request Teacher Request

School Name

Personal taste Word of Mouth from Colleagues
This information is gathered solely for the purposes of thesis

research. Please complete and return to kloagu@artic.edu With sincere appreciation Kate Loague,
Candidate Masters of Arts Art Administration The School of the Art Institute of Chicago.
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Appendix 3

CTLA Survey Analysis

Of the 600 plus CPS schools, 156 individuals working in them make up the body of the
Chicago Teacher Librarian Association. Of those156 members of the Chicago Teachers
Library Association surveyed, slightly over10% fully responded. Of those participants,
nearly 50% claimed an abundant familiarity with Cinderella variants. Many of those

teacher/librarians had initiated units of study focused entirely on copious versions of

Cinderella.

The majority of respondents claimed to requisition books based upon the student’s
request, followed by teacher’s request, word of mouth, and finally personal taste.
The top ten selected titles on the survey indicate that students do have a sustainable

interest in Cinderella variants across cultures.

Top ten selected from the survey include:

Cinder Edna US.A.

Cendrillion Caribbean
Cinderella Skeleton US.A.

The Gift of the Crocodile, Indonesia

Little Gold Star Spanish-American
Moss Gown Appalachian
*Mufaro’s Beautiful Daughters South African

The Rough-Face Girl Algonquin Indian
The Talking Eggs Creole

Yeh-Shen Chinese

* Number One Choice
An additional 33 titles provided by participants included:

Boada Cinderella:Cenicienta
Buehner Fanny’s Dream
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Child
Climo
Climo
Cole
Craft
DePaola
Disney
Edwards
Farjeon
Gill-Brown
Goode
Haddix
Han

Huck
Jeffers
Johnston
Ketterman
Kimmel
Kuhorski
Lattimore
Levine
Lowell
Marceau
Meddaugh
Minters
Perlman
Perrault
Pullman
Schroeder
Silverman
Wegman

Beware of the Storybook Wolves
Egyptian Cinderella

The Irish Cinderlad

Prince Cinders

Cinderella

Adelita: Mexican Cinderella
Cinderella

Dinorella

Cinderella’s Countdown to the Ball
Rufferella

Cinderella The Dog and Her Little Glass Slipper
Just Ella

Kongi & Potgi

Princess Furball

Cinderella

Bigfoot Cinderella

Bubba The Cowboy Prince
Bony-Legs

Ella Enchanted

Cinder Hazel

Ella Enchanted

Cindy Ellen

Naya-The Inuit Cinderella
Cinderella’s Rat

Cinder Elly (poetry)

Cinderella Penguin

Cinderella (illus. Marcia Brown, Caldecott winner)
I was a rat!

Smokey Mountain Rose; Appalachian
Raisel’s Riddle

Cinderella

While a number of the titles generously provided by CTLA members are stories that are

modern tales of an American vision, one member directed me to Shen’s Books.'*

Shen’s URL displays several pages of Cinderella variants, predominately from cultures

which originate outside of the states. Indigenous authorship is questionable and would

need to be determined for each variant posted.

135 Shen’s Books, “Cinderella Titles,” Shen’s Books, http://www.shens.com/cgi- bin/mas/category.cgi,

(accessed 5/15/04).
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Appendix 4
Footsteps: Tracking Cindy’s Trek — Quick Reference List
The primary goals of F:TCT include:
» Provide an interdisciplinary exhibition including text, illustration, and 3-D design.
» Facilitate international participation and discourse between artists.
» Facilitate international participation and discourse between primary school
students.
» Cross-cultural exchange among all participants.
» Establish a pattern among participants of: reading, resonance, reflection, and
response that will serve the students elsewhere.
» Participating students develop the skill set required of critical discourse:

listening as well as articulating evidence-based knowledge.

The measurable objectives of F:TCT include:

» Seek and secure indigenous children’s authors and illustrators for participation.

» Seek and secure indigenous 3-D artists to collaborate with author/illustrator team
in each location.

» Seek and secure funding for marketing and publicity targeted at public school
systems around the world- Research may determine that such materials can be
circulated via the Internet.

» Seek and secure funding for and the hiring of a webmaster to build the virtual
exhibition website (Phase One). Including linkage for translation.

» Seek and secure collaborators to build curriculum for web installation.

» Build website with the following elements:
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o World map that will track locations visited by viewers at each signing on.

o Classroom participation will be tracked by signing on to site.

o Display variants of tale #510 by location files.

o Text- The initial viewing of any text will be seen in its entirety in its
indigenous language. (The final page will provide a translation link and
will return to the beginning of the tale.)

o Illustrations-Renderings will be posted to accompany text as in hard copy.

o 3-D Design will be documented in digital photography and posted.

o A posted video dialogue between the artists will discuss their collaborative
relationship to one another and the fairy tale. This dialogue will be
incorporated in exhibition catalogue of Phase Two.

o A posted curatorial dialogue between those who have presided over
exhibitions of shoes within various countries. The dialogue to focus on
the history of shoes as pertains to the span of #510 locations represented.
This dialogue will be incorporated in the exhibition catalogue of Phase
Two

o Class curriculum built around shared inquiry for text and visual thinking
strategies for illustrations and 3-D design, will address the artworks of
each #510 variant.

o Chat room for students and teachers to write to others based on
curriculum.

o Link for resources regarding participating locations.

o New locations and corresponding artwork posted upon receipt.
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>

Seek and secure funding for publishing of fairy tale #510 variants for on-site
exhibitions. (Phase Two)
Seek and secure funding for manufacture of designed shoe-boxes—containers of
each location’s published variant and 3-D shoe design.
Seek and secure funding to reproduce 3-D shoe designs.
Seek and secure funding for exhibition catalogue.
Seek and secure exhibition venues for on-site exhibition of F:TCT.
Seek and secure funding for artwork shipment to exhibition venues.
o Each crate of shoebox stories to remain after formal exhibition as a gift to
local library for children’s continued reading pleasure.
Each on-site exhibition to include a canvas installation area for children to write
their reflections of the various stories.
o Each writing on the wall will be posted on the website via digital photo
documentation.
o The canvas pieces will be collected from each site and joined together.
o The full length of writing on the wall will be included in the final
installation of shoebox stories at or near the United Nations. The full
length of the writing on the wall will be presented to the United Nations in

response to the International Literacy Decade.
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Appendix 5

R.D. Jameson’s Episodic Chart of Cinderella Classifications

A.

A young girl is ill-treated

A1 By her step-mother and step-sisters who are unkind to her; or

A2 By her father who wishes to marry her. She flees after receiving gifts of
clothes; or

A3 By her father whom she tells she loves as she loves salt and is driven from

home; or

A4 By her entire family who wish to kill her.

During a time of menial service at home or abroad

B1 She is advised, supported (fed) and given clothes by her dead mother, a tree

on her mother’s grave or a supernatural creature.

B2 She is helped by birds,

B3 Goat, sheep or cow.

B4 When the animal has been killed, a gift-bearing tree grows from its entrails, a
box with clothes is found inside it or its ossuaries are otherwise useful in
providing clothes.

She meets the prince

C1 Disguised in her pretty clothes she goes to a ball and dances several times with

the prince, who tries in vain to find out who she is, or he sees her as she goes
to church.

C2 Sometimes she hints to him about sufferings and thus both mystifies and

interests him.

C3 Sometimes the prince peeps through a keyhole and sees her dressed in her

finery.

She is identified by

D1 The shoe test,

D2 The ring she leaves in his soup or bakes in his bread.

D3 Her ability to perform some difficult task, such as picking the golden apples.

She marries the Prince.

If her suffering is due to the fact that she told her father she loves him as she loves

salt, she now serves him unsalted food to prove how necessary salt is to human

happiness.'*

136

R.D. Jameson, “Three Lectures on Chinese Folklore” in, Cinderella A Folklore Casebook ed. Alan

Dundes (New York: Garland Publishing, Inc., 1982), 81-82.
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Alan Dundes’ Comparative Typological Chart

Cox Rooth Aarne-Thompson

A. Cinderella Type B AT 510A. Cinderella

B. Cat-skin AT 510B. The dress of Gold,
of Silver,

C. Cap o’Rushes Type Bl and of Stars

D. Indeterminate Type A AT 511. One-Eye, Two-Eyes,
Three-Eyes

E. Hero Tales Type C AT 511A. The Little Red Ox

Type AB AT 511 =AT 510A"

7 Alan Dundes, Cinderella A Folklore Casebook. (New York: Garland Publishing, Inc., 1982), xiv
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Appendix 8

Shared Inquiry Demonstration

I was a participant in a Shared Inquiry demonstration workshop, provided by the Great
Books Foundation, offered to the Chicago Coalition of Cultural Organizations for

Literacy "**

(CCCL) November 11, 2003. The workshop participants were given a
sample unit from Junior Great Books, an Ethiopian Fairy Tale entitled, The Fire on the
Mountain. The lesson commenced with a text-opener, a device meant to connect the
participants to the material prior to reading the text itself. A generic scenario was
suggested. No details of time, space, or location were provided. “Whatever that brings
to mind,” concluded the suggestion. A related question was posed. We were given time
to consider the scenario and our personal response to the question. The group then shared
their reflections. The leader asked further questions to broaden the individual responses.
Once primed, we moved on to the first reading of the story. In Shared Inquiry the initial
reading is done aloud. As the story was read we were to take note of two things: our own
puzzlement and instances within the text that seemed significant to the meaning of the
story. Puzzlement was to be notated with a question mark and significance with an
exclamation point. We were asked to share our questions at the end of the reading. They
were written on the board. A shared discussion of location and character identity
followed. Participants were directed to note in the text evidence of posed questions
during the (silent) second reading. We were also looking for words that were intrinsically

important to the story. We utilized the Building Your Answer worksheet to document our

findings and support our comments within the group discussion. The worksheet had an

8 The Chicago Coalition of Cultural Organizations for Literacy is an assemblage of educators drawn from

cultural organizations across Chicago who include literacy initiatives in their curriculum.
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area to write down the discussion questions posed by the leader, as well as sections to
record participant’s answers prior to and after the discussion. If the participant’s
answer(s) changed during the discussion, there was room to document what provoked the
change. For instance, if a participant was convinced of an alternative point of view, he or
she would note the evidence provided in the discussion that facilitated the change of

answer.

Each component of the lesson had a specific purpose. The ‘text-opener’ built a bridge to
the material prior to our reading of it. Reading the story silently and aloud addressed
different learning techniques. By varying the readings both visual and auditory learners
are integrated. Searching the text for sections of puzzlement and significance underscored
that learning begins with inquiry. (In the classroom, it will also indicate to the teacher
what levels of understanding are among the students. With that knowledge a realistic
pace can be set for understanding the framework of the story and beyond.) ‘Clearing up’
was the process of immediately resolving raised questions or vocabulary. The second
reading provided the participants with an opportunity to search the text for answers to
posed questions and record them. It established accountability for our answers. The
Shared Inquiry discussion proves that another individual may have read the same material
only to find evidence of a different interpretation. Ultimately the participants maintained
their original answer or were convinced of an alternative point of view supported by the
text. In the end, each participant had the opportunity to thoughtfully extract evidence
from a text that they were able to interpret for themselves and share with others.

Among the participants at the demonstration, was a young woman who had gone through

a Junior Great Books program as a child. She attested to the value of the program,
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specifically the skill sets she gained as a consequence of her participation including a
development of critical thinking and reading skills, vocabulary and appreciation for
reading and varied perspectives. Her comments underscored the lifelong value a child
stands to gain from Shared Inquiry participation. As stated by Adler, it remains up to
educators at large to share her appreciation and thus facilitate reformation of curriculum

to include opportunities for Shared Inquiry discussion.
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Appendix 9

Banking Education

In the Paulo Freire Reader, Freire illustrates how the process of banking education’s
attitudes and practice mirror oppressive society as a whole:

(a) The teacher teaches and the students are taught

(b) The teacher knows everything and the students know nothing

(c) The teacher thinks and the students are thought about

(d) The teacher talks and the students listen—meekly

(e) The teacher disciplines and the students are disciplined

(f) The teacher chooses and enforces his choice, and the students comply

(g) The teacher acts and the students have the illusion of acting through the action of the
teacher

(h) The teacher chooses the program content, and the students (who were not consulted)
adapt to it

(1) The teacher confuses the authority of knowledge with his or her own
professional authority, which she and he sets in opposition to the freedom of the

students

(j) The teacher is the subject of the learning process, while the pupils are mere objects '’

19 paulo Freire, Paulo Freire Reader (New York: Continuum, 2001), 68-9
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Appendix 10

America- In Our Own Words Quick Reference List

Mission:
Chicago’s theatrical community, in concert with arts organizations presented Chicago

Public School (CPS) students with a citywide reading of AIOOW, illustrating America’s
history of passionate individuals who had the courage to speak out and the magnanimity
to hear their opponents. 4/0OW demonstrated that assiduous debate is the foundation of

freedom of speech and a valued alternative to violence.

AIOOW’s primary goal was to utilize time tested literacy skills, and dialogue techniques
to promote awareness and action with the participating children. AIOOW’s measurable
objectives included:

v Promotion of hope and healing in the wake of a national tragedy.

v" Celebrating an oral tradition and a nation heralded for its freedom of

speech.
v' Facilitating dialogue among participating students.
v" Introducing cultural organizations to future patrons.

v" Collective action waged against illiteracy in Chicago.
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Appendix 11

Junior Great Books: Cinderella Questions

Sample interpretive questions for Deconstructing Cinderella (given to participants
of third shared inquiry case study—Deconstructing the Cinderella Icon.)

Each interpretive question is followed by related cluster questions:

Why is Cinderella able to find happiness, even though her family has been mean to
her?

-Why is Cinderella able to endure her hardships with such patience?

-Why does Cinderella go and sit among the cinders when she finishes her chores?

Why doesn’t she object when her sister calls her a “cinderbottom”?

-Why does Cinderella finally burst into tears when she sees her stepsisters going off to
the ball? Why does her crying keep her from telling her godmother that she wishes to
go to the ball?

-Why do the stepsisters admire Cinderella’s beauty and kindness when they see her at the
ball, but not when she is dressed in rags?

-Why does Cinderella keep her identity a secret from the prince, even though he is in love
with her?

-Why does the prince want to marry the girl whose foot exactly fits the glass slipper?

Why does he first try the slipper on members of his court, but also command that it be
tried on every woman in the kingdom?

-Why is the king’s messenger the only one who recognizes Cinderella’s beauty when she
is in rags?

-Why must Cinderella be both beautiful and good to win the prince’s love?

Why does the godmother give Cinderella fine things that last only until midnight?

-Why does the godmother use her magic to help Cinderella go to the ball, but not to
relieve her hardships at home?

-Why does the fairy godmother first appear when Cinderella is crying about not going to
the ball?

-Why does the godmother use a pumpkin, a rat, mice, and lizards to make all the
beautiful things that Cinderella needs for the ball?

-Why does Cinderella have to help her godmother think of what to do for a coachman?
Why does she have to remind her godmother that she also needs fine clothes?

-Why does Cinderella go to her godmother as soon as she gets home to tell her she wants
to go to the ball again the next day?

-Why does Cinderella forget her godmother’s warning the second night she goes to the
ball?

-Why don’t Cinderella’s glass slippers disappear or lose their magic like the rest of the
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things her godmother gave her?
-Why does the godmother take away Cinderella’s rags for good after Cinderella puts on
the glass slippers?

Why does Cinderella invite her two stepsisters to live with her at the palace after she
marries the prince?

-Why is Cinderella always so kind to her sisters, even though they treat her poorly?

-Why does Cinderella work so hard to help her mean stepsisters prepare for the ball?

-Why do stepsisters listen to Cinderella’s advice and recognize that she has “good taste”,
but still make fun of her?

-Why does Cinderella sit next to her mean stepsisters and shower them with kindness at
the ball?

-Why do the stepsisters praise the “princess” they met at the ball, rather than act angry or
jealous of her? Why do they respond to the kindness of the “great princess”, but not to
Cinderella’s goodness?

-Why is Cinderella “beside herself with joy” when her stepsisters tell her about the
beautiful princess at the ball?

-Why does Cinderella wait to reveal herself until after the stepsisters have tried to put on
the slipper?

-Why do the stepsisters throw themselves at Cinderella’s feet and beg forgiveness when
they recognize her as the beautiful lady they had seen at the ball? Why are they now
able to see how much suffering they’ve caused Cinderella? '*

140Ques‘[ions taken, with permission, directly from Junior Great Books Cinderella Unit-which utilizes

Charles Perrault’s variant.
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Appendix 12

Video Consent for Taping of V7S Demonstration

VIDEO CONSENT FORM

Name and Title of Event: Docent Training Workshop
Visual Thinking Strategies
W/ Dori Jacobsohn
Educator at the Terra Museum

I hereby grant permission (without payment) to use and publish video of me taken
on March 31, 2004 at the Betty Rymer Gallery (the School of the Art Institute of
Chicago) for any purpose whatsoever including thesis documentation (School of the Art
Institute of Chicago web pages) purposes. I understand that I may be included in whole
or in part, in composite, or in conjunction with my own or a fictitious name. The video
may be in color or black and white.

I waive any right to inspect or approve the video and the copy that may be
distributed, blurred or altered.

This release shall also be applicable to the Betty Rymer Gallery (The School of
the Art Institute of Chicago), its officers and directors, employees and agents who may
not be involved in creating and disseminating the advertisement, and to the photographer
and/or film crew, the advertising agency, and any newspaper, magazine or other
publication in which the pictures and/or video may appear.

(Signatures on file, provided upon request.)



